
Second Edition

Teacher's Guide 

3

with Digital Pack

4135399 Stretch 2e TG3_Press.indb   14135399 Stretch 2e TG3_Press.indb   1 26/06/24   9:45 AM26/06/24   9:45 AM

© Oxford University Press. Copying, editing, printing and scanning outside of agreed terms is strictly prohibited.



Student Book contents� iv

Component overview� viii

Introducing Stretch Second Edition� x

Presenting skills� xi

Development of global skills� xii

Assessment for learning� xiii

Course assessment� xv

Methodology support� xv

Unit walkthrough� xvi

Unit teaching notes� 1

Grammar Reference answer key� 77

Grammar Talk teaching notes� 79

Writing teaching notes� 83

Audio and video scripts� 89

Contents

4135399 Stretch 2e TG3_Press.indb   34135399 Stretch 2e TG3_Press.indb   3 26/06/24   9:45 AM26/06/24   9:45 AM

© Oxford University Press. Copying, editing, printing and scanning outside of agreed terms is strictly prohibited.



1Unit 1

1 Life experiences

By the end of the unit, students will be able to:

Listen for tense in life experiences

Ask for more details to show interest

Use the present perfect and the simple past

Use photos to predict content 

Choose visuals to explain ideas in a presentation

Create a presentation about a new activity they 

have tried

Additional Resources on Oxford English Hub

Online Practice 

Grammar and Vocabulary worksheet 

Grammar PPT™ presentation 

Presentation feedback worksheet  

Audio scripts and video script  

Unit test

1	 Vocabulary and Listening

A   1.1

•	 Have students look at the photos and listen and repeat 

the phrases. Play the audio and stop as necessary.

•	 Do choral and individual drilling of each phrase.

•	 Check comprehension  After you have practiced the 

phrases, check students’ comprehension of the vocabulary 

by asking concept questions. Ask: 

You’re a musician. What do you want to do? (play in a band) 

Which activity do people do if they like to walk in nature? 

(go hiking) 

You love the beach, and you are athletic. What do you like 

to do? (go surfing) 

How can people see animals in Africa? (go on a safari) 

Which activity do people do under water? (go scuba diving) 

What can people do in a boat? (go sailing)

B
•	 Students fill in the gaps with a word or phrase from Part A.

•	 Have them check answers in pairs, then go over the 

answers with the whole class.

•	 Tip  Encourage students to notice context clues as well as 

collocations to find the correct answers.

ANSWERS

1	 on a safari

2	 plays, team

3	 in a band

4	 rock climbing

5	 sailing

GAME Pictionary

Write the eight vocabulary items on pieces of paper. 

Divide students into two teams. Give a volunteer one 

vocabulary item and ask them to draw on the board a 

picture illustrating the activity. The team who guesses the 

activity first earns a point. Repeat with different volunteers 

until students have guessed all the words.

•	 Optional  Have students read the Global skills box.

INTERCULTURAL COMPETENCE: Going on a safari

Safari is a Swahili word believed to originate from the 

Arabic verb safar, meaning “to make a journey.” Some of 

the most popular natural parks in Africa, where people 

can go on safari, are Serengeti in Tanzania, Masai Mara in 

Kenya, and Kruger national park in South Africa. 

Tell students about an animal in your country tourists 

should try to see. Have students answer the question in 

pairs. Invite them to share their ideas.

C   1.2

•	 Elicit vocabulary  Write any new vocabulary on the 

board before students do the listening. Have students 

match the words or phrases on the board to your 

descriptions. Say: 

This is an animal that lives in the ocean. (dolphin) 

You do this when you need to find your way someplace. 

(navigate)

•	 Tell students they are going to listen to people talking 

about life experiences.

•	 Students listen and do the task.

•	 Have students check answers in pairs, then go over the 

answers with the whole class.

ANSWERS

1  d    ​2  a    ​3  b    ​4  c

D   1.2

•	 Have students read the skill box.

LISTENING: Listening for tense

Explain that speakers often contrast things they did in 

the past with things they do now. Review common verb 

endings that indicate tense.

•	 Play the audio again for students to do the task, then go 

over the answers with the whole class.

ANSWERS

1  now    ​2  in the past    ​3  in the past    ​4  now

CAN-DO STATEMENT   Students assess how well they 

can listen for tense in life experiences, then check the 

relevant box.
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Unit 12

2	 Speaking

A
•	 Tell students that the questions in the box complete 

each conversation. 

•	 Students complete the conversations individually.

•	 Have them check answers in pairs, then go over the 

answers with the whole class. 

•	 Students practice the conversations in pairs.

ANSWERS

1	 When did you go there?

2	 Did you enjoy it?

3	 Where did you go?

ALTERNATIVE

Write the final lines of each conversation on the board. 

Brainstorm question words that would elicit that answer. 

For example, write Last year at the end of August. Elicit 

When? Then have students do the activity.

B   1.3

•	 Have students read the skill box.

COMMUNICATION: Asking for more details

Explain that asking for more details is a good way to show 

interest and keep a conversation going. Listeners can use 

the information they hear to get ideas for questions that 

will add to the topic.

•	 Use the photo to elicit ideas from students about the 

conversation. Ask:  

What are these people doing? (scuba diving) 

Does this look fun to you? 

•	 Play the audio and have students listen to the 

conversation. 

•	 Focus on the expressions that are questions for asking for 

more details. Elicit additional follow-up questions Carrie 

could ask (e.g., Where in Mexico?; Did your dad like it, too?; 

What kinds of fish did you see?). 

ALTERNATIVE

Before students read or listen to the conversation, dictate 

Reo’s lines in order. Have students work in pairs to create 

Carrie’s lines. Then have students compare their ideas to 

the conversation in the Student Book or the audio.

C   1.4

Pronunciation Question intonation

•	 Explain that listening for intonation can help listeners 

identify different types of questions (Wh- versus Yes/No). 

This will help students better understand the content 

of questions.

•	 Play the audio. As students listen and repeat the 

questions, have them focus on the rising or falling 

intonation. 

D
•	 Have students read the skill box.

SPEAKING: Useful language

Explain that the questions in the box are all useful for 

asking for more details to show interest. Do choral drilling 

of each question.

Ask students if they can think of other questions for asking 

for details. Write their examples on the board. For example, 

Who did you go with? Would you do it / go there again? 

•	 Have students look at the gapped conversation. Point out 

the use of language from the box and model how they 

might fill in gaps with their own information.

•	 Students do the task in pairs. Encourage them to ask for 

more details to keep the conversation going.

EXTRA ACTIVITY

Divide students into two groups of equal numbers. In 

large classes, you can have four or six groups. One group 

forms the inside circle, facing out. The other group forms 

an outside circle, facing in. Every student stands opposite 

another student. Set a time limit of 30 seconds or one 

minute. Members of the inside circle ask about activities 

(e.g., Have you ever tried surfing?). Members of the outside 

circle answer. When time is up, the outside circle moves 

one position to the right so that every student has a new 

partner. The outside circle starts with the last piece of 

information (e.g., We went to a beach in Costa Rica.). The 

inside circle continues asking questions (e.g., Did you enjoy 

it?). After several turns, the circles switch roles.

CAN-DO STATEMENT   Students assess how well they 

can ask for more details to show interest, then check the 

relevant box.
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3Unit 1

B
•	 Students do the task. Point out that the context will help 

them determine whether each verb should be in the 

simple past or the present perfect.

•	 Check answers with the class and then have students 

practice the conversations.

ANSWERS

1  did, go, went

​2  Have, visited, haven’t

​3  did, do, studied

C
•	 Direct students’ attention to the example and explain that 

they will take turns asking and answering questions using 

the cues and the photos. 

•	 Do the example together with the whole class.

•	 Have students work together to do the task. Encourage 

them to alternate asking and answering questions and 

then change roles.

ANSWERS

1	 A  Has Lucy ever gone surfing?

	 B  Yes, she has.

	 A  Where did she go surfing?

	 B  She went surfing in Australia.

2	 A  Have Jackie and Mike ever gone on a safari?

	 B  Yes, they have.

	 A  Where did they go on a safari?

	 B  They went on a safari in Botswana.

3	 A  Has Kasem ever gone scuba diving?

	 B  Yes, he has.

	 A  Where did he go scuba diving?

	 B  He went scuba diving in Thailand.

4	 A  Have you ever gone hiking?

	 B  Yes, I have.

	 A  When and where did you go hiking?

	 B  I went hiking last year in Peru.

5	 A  Has Dan ever gone rock climbing?

	 B  Yes, he has.

	 A  Where did he go rock climbing?

	 B  He went rock climbing in a national park.

6	 A  Have Freddy and Ivy ever played in a band?

	 B  Yes, they have.

	 A  When did they play in a band?

	 B  They played in a band a few years ago.

D
•	 Direct students to the Grammar Talk pages. See 

instructions on page 79.

CAN-DO STATEMENT   Students assess how well they use 

the present perfect and the simple past, then check the 

relevant box.

3	 Grammar

A   1.5

•	 Check comprehension  Use the conversation in Part B 

of the Speaking section to elicit the use of the present 

perfect or simple past. Ask: 

What activity has Reo done? (he’s gone scuba diving) 

Where did he do it? (he went scuba diving in Mexico)

•	 Ask students to read the grammar box.

•	 Play the audio and have students listen to the questions 

and answers. Then play the audio again and have 

students repeat. 

•	 Write on the board: 

Have you ever gone scuba diving?  

Yes, I have. 

•	 Explain or elicit that we use the present perfect when we 

do not know the specific time the event occurred or when 

the specific time is not important. The present perfect can 

refer to an action done once or multiple times. 

•	 On the board, highlight the word order in the 

sentences, then write the forms: 

Have / Has + subject + (adverb) + past participle + rest 

of question + ? 

Yes, + subject pronoun + have / has.  

No, + subject pronoun + haven’t / hasn’t.

•	 Point out that the adverb ever in present perfect 

sentences means “at any time up to now.”

•	 Write on the board: 

Where did you go last summer? I went to Mexico. 

Did Carrie go with Reo? No, she didn’t.

•	 Explain or elicit that we use the simple past when we 

talk about a specific event that occurred at a set time 

in the past. With the simple past, we often use time 

expressions like yesterday, last year, or two weeks ago. 

•	 On the board, highlight the word order in the 

sentences, then write the forms: 

Wh- question word + did + subject + base form + ? 

Subject + simple past of verb + rest of sentence + . 

Did + subject + base form of main verb + rest of 

question + ? 

Yes, + subject pronoun + did.  

No, + subject pronoun + didn’t. 

•	 Point out that even if the present perfect is used at the 

beginning of a conversation, the speakers may shift to the 

simple past as they talk about specific events and times.

•	 Direct students to the conversation on page 3. Elicit 

examples of the present perfect and the simple past.

ANSWERS

Present perfect: Have you ever gone scuba diving?; Yes, I have.

Simple past: Where did you go?, I was there on vacation 

with my parents.; When were you there?; It was my dad’s 

birthday, and he wanted to try it.; Did you enjoy it?; It was 

so beautiful, and we saw a lot of fish.

•	 For more information on the present perfect and simple 

past and for more practice, refer students to the Grammar 

Reference section (page 82) in the Student Book.
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Unit 14

ANSWERS

1	 She was the youngest woman to fly around the 

world solo.

2	 It took about five months.

3	 She faced typhoons and airports that were closed.

4	 He was the youngest person to fly solo around 

the world.

5	 It took about five months.

6	 They followed his journey on his website.

EXTRA ACTIVITY

Have students work in pairs to create six statements about 

the text. Some of the statements should be true, and 

some of the statements should be false. Have each pair 

exchange sentences with another pair and identify the 

true and false statements.

C
•	 Prepare students for Part C by writing a list on the board 

like the one in the activity. Model the activity by talking 

about one or more interesting thing you have done. Add 

any not listed to the board.

•	 Have students check activities individually and then 

compare lists with a partner. 

D
•	 Model the conversation with a student. Then tell the 

student what they did well to demonstrate how to 

give praise. 

•	 Optional  Have students read the Global skills box.

COLLABORATION: Praising good work

Explain that praising good work helps others feel 

good and gain confidence. It also helps build better 

relationships. When working with others in pairs or 

groups, praise can make students more successful.

•	 Have students work in pairs to practice the conversation. 

Remind students to praise what their partners did well. 

•	 Call on students to tell the class what their partner 

did well.

E
•	 Direct students to the Writing page. See instructions on 

page 83.

CAN-DO STATEMENT   Students assess how well they can use 

photos to predict content, then check the relevant box.

4	 Reading and Speaking

A   1.6

•	 Tell students they are going to read about two people 

who have done something interesting.

•	 Have students read the skill box.

READING: Using photos to predict content

Explain that photos provide not only information about 

the topic, but also often illustrate vocabulary and suggest 

a point of view. For example, students can use the objects 

and places in the background to guess what the people in 

the photos have done.

•	 Have students look at the photos. Ask: 

What activity have they both done? (fly planes) 

What do you think is special about them? (they are 

young pilots)

•	 Have students read the task question and write down 

their predictions. 

•	 Give students time to read the text individually. Play the 

audio while they read, if desired.

•	 Students discuss their answers to the task question in 

pairs. Then call on students to share whether their answers 

were confirmed after reading the article.

•	 Elicit vocabulary  Write any new vocabulary words on 

the board. Ask questions using definitions or examples 

and have students answer with the word or words on the 

board. Ask: 

What word means “something you’ve done successfully”? 

(achievement) 

What word means “a tropical storm with very strong winds”? 

(typhoon) 

What phrase means “to begin a journey”? (set off )

ANSWERS

Answers will vary.

ALTERNATIVE

Have students work in pairs to guess the meaning of 

unfamiliar words and phrases by using context clues they 

encounter as they read.

B
•	 Students do the task.

•	 Tip  Encourage students to read the questions before 

they reread the passage. This way, they can focus on the 

specific information that they need to find.

•	 Have them check answers in pairs, then go over the 

answers with the whole class.
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5Unit 1

•	 Tell students they will practice giving Yan-Jun’s 

presentation in their own words. Remind them to 

pay attention to the advice in the skill box when they 

use visuals. 

•	 Encourage students to use the video to practice their 

presentations. They can turn off the audio and play the 

video to refer to the visuals on screen. Tell them to pause 

the video as needed to allow them time to speak.

•	 Note  Many students struggle to come up with their 

own ideas for a presentation without prior preparation 

time. This activity gives them the opportunity to focus on 

practicing the presenting skill without having to worry 

about generating ideas.

ALTERNATIVE

If students need to be reminded of the content of 

Yan-Jun’s presentation, write the following prompts 

on the board. These prompts are also available in the 

downloadable resources on Oxford English Hub.

•	 climbing (friend’s birthday)

•	 tools and equipment—harness, climbing shoes, chalk

•	 how climbing works—pairs: climber and belayer (holds 

rope to protect climber); rope tied to climber’s harness, 

through anchor at top, and down to belayer

•	 climbing language:

	 A  On belay?    B  Belay on  

A  Climbing    B  Climb on  

A  Ready to lower    B  Lowering

•	 experience/conclusion—slow learning, great experience

•	 Students record themselves giving the presentation.

•	 Have students show their presentations to a partner and 

exchange feedback.

•	 Optional  Invite students to share their presentations 

with the class.

CAN-DO STATEMENT   Students assess how well they can 

choose visuals to explain ideas in a presentation, then check 

the relevant box.

5	 Presenting Skills

A 
•	 Focus students’ attention on the topic by asking: 

What experiences make you a little scared? 

•	 Give the class an example of an experience that makes or 

made you a little scared. Elicit ideas.

•	 Students do the task.

•	 Have students check answers in pairs, then go over the 

answers with the whole class.

POSSIBLE ANSWERS

Yan-Jun could be afraid of heights or worried about 

getting hurt.

B  

•	 Ask students to read the items. Make sure they understand 

the statements before they watch the presentation. 

•	 Play the presentation. Students do the task.

•	 Have them check their answers in pairs, then go over the 

answers as a whole class. 

Note  Climbers use chalk to make their hands less slippery.

ANSWERS

1	 one time

2	 rented

3	 keeping the climber safe 

4	 ready to climb 

5	 halfway up 

C  

•	 Tell students they will watch the presentation again, then 

have them do the task.

•	 Have students check answers in pairs, then go over the 

answers with the whole class.

ANSWERS

1	 harness

2	 belayer

3	 anchor

ALTERNATIVE

Have students look at the photos and predict the answers 

before they watch the presentation again.

D
•	 Have students read the Global skills box.

PRESENTING: Choosing visuals

Photos, diagrams, and charts can explain ideas and 

illustrate new vocabulary. Encourage students to 

choose visuals carefully so as not to offend anyone. 

Also, practicing the transitions between visuals can 

make the presentation flow more smoothly. Ask:

What visuals does Yan-Jun use to describe his experience? 

(photos) 

What does Yan-Jun point to in the photos? (a climbing 

gym, climbing shoes, a harness, a chalk bag, an anchor, 

a belayer, etc.)
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Unit 16

ALTERNATIVE

To provide students with more time to complete this task, 

assign it for homework. Be sure to still provide preparation 

time in class to help with ideas and language.

ONLINE PRESENTATION OPTION

Students can do the same presentation face-to-face or 

online. No adaptation is needed for online presentations. 

The skill (Choosing visuals) should be practiced in both 

contexts. Students can use their mouse / cursor to point 

at the relevant parts of the slide onscreen instead of 

gesturing as they would in a face-to-face presentation.

D
•	 If you are going to use the feedback worksheets, hand 

them out and go over how students will complete 

them. The feedback worksheets are available in the 

downloadable resources on Oxford English Hub.

•	 Students do the task.

•	 Encourage students to watch and listen carefully to each 

other’s presentations to be able to give feedback or get 

ideas for future presentations.

•	 Students fill in the feedback worksheet or give online 

feedback to one another.

•	 Note  Remind students about the Collaboration box on 

page 5. Say: 

When you praise each other for doing good work, you 

strengthen each other’s confidence and you learn from 

each other. 

E
•	 Students do the task.

•	 Invite volunteers to share their reflections with the class.

CAN-DO STATEMENT   Students assess how well they can 

create a presentation about a new activity they have tried, 

then check the relevant box.

6	 Presenting Practice
•	 Note  The Presenting Practice page is optional. It can be 

taught as an independent lesson, or it can be skipped.

•	 Focus students’ attention on the presentation topic.

•	 Optional  Have students read the Global skills box.

CREATIVITY: Creating a presentation

Remind students that preparing and giving a presentation 

is an opportunity to use their creativity. Elicit opportunities 

to be creative in this presentation; for example, ask them 

to think of one unusual or exciting activity to describe, or 

interesting visuals they can use, including photos, graphs, 

maps, diagrams, charts, and props. Remind them that they 

do not need to share anything they do not want to and 

that they can make up fictional content.

A
•	 Go over the chart with the class.

•	 Students do the task to prepare their presentation. 

•	 Tip  Download the face-to-face presentation guidance 

sheet from Oxford English Hub to help students prepare 

their presentations.

B
•	 Students do the task. 

C
•	 Have students read the skill box. 

PRESENTING: Useful language

Explain that the expressions in the box are all useful for 

using visuals in a presentation. Point out that speakers can 

replace photo with diagram, chart, map, or the name of 

any other visual they choose to use. Do choral drilling of 

each expression.

Make sure students are confident with using the useful 

language listed in the box. Invite questions and clarify if 

necessary. Encourage students to use these expressions in 

their presentations.

•	 Tell students they will practice their presentation and then 

present it to the class.

•	 Tip  Depending on the available resources, encourage 

students to be creative in their choice of media or visual 

aids for their presentations. For example, they could make 

a poster, use a flipchart, display photos, bring in props, or 

create a PowerPoint.
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