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Journey with  
Oxford Resources  
for IB

*Available in a variety of print, online, and blended formats

IB  
Prepared

Provide the most up-to-date, 
authentic and authoritative 
guidance on DP assessment, 
developed in cooperation 
with the IB.

Suitable for: Diploma 
students preparing  
for assessment

Directly linked to Oxford’s DP Course  
Books, and designed to thoroughly 
prepare your students to meet the 
demands of the IB Diploma Programme.

Suitable for: Students preparing  
to study IB Diploma (aged 15-16)

Course 
Preparation

Reinforce essential theory and 
cement understanding of all key 
topics in an easy-to-digest bitesize 
format, perfect for use alongside 
our Course Books.

Suitable for: Diploma  
students at SL and HL

Study 
Guides

Developed in cooperation with 
the IB to provide the most 
comprehensive support,  
fully aligned to the latest 
subject guides.*

Suitable for: Diploma  
students at SL and HL

Course 
Books
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English A: Language  
and Literature
Discover clear, accessible support
Developed in cooperation with the IB, and with updates to meet the 2024 
curriculum changes, this concept-based Course Book fully reflects the latest 
English A guide.

•	Address all aspects of the syllabus, including areas of exploration,  
conceptual understanding and global concerns

•	Encourage reflection, inquiry and critical thinking through integrated support 
for TOK and ATL, plus guidance on the new learner portfolio

•	Thoroughly prepare students for IB assessment via overviews of all 
components, exam-style practice questions and support for the new IA

•	Provide strategic guidance on assessment, sample material and  
exam-style practice opportunities via new IB Prepared: English A Language 
and Literature

D
P

English A: Language and Literature (2nd edition)
Course Book	 978 019 843452 8
Enhanced Online Course Book	 978 019 843455 9
Print and Enhanced Online Course Book Pack	 978 019 843458 0
IB Prepared (Print) 	 978 138 200716 0
IB Prepared (Online) 	 978 138 200719 1

D
P
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Diploma 
Programme

Extended Essay
A step-by-step approach to successful 
planning and writing
Developed in cooperation with the IB, this step-by-step resource offers  
guidance on every aspect of the Extended Essay.

•	Equip learners to fully understand and address each requirement,  
with a comprehensive outline of the latest assessment criteria

•	Enable effective planning, research and writing, with detailed guidance  
on every stage of the process

•	Target the transferable skills that are central to success, equipping  
learners to achieve in the Extended Essay and beyond

Theory of Knowledge
Supporting the latest TOK syllabus, these inquiry-based resources are 
developed directly with the IB to help learners analyze and articulate areas of 
knowledge.

•	Provide a thorough and in-depth account of this complex subject with 
practical applications so students can see clearly how TOK can be useful in 
real-world situations

•	Build deep understanding and reflection with concepts woven into tasks 
and discussions, plus clear links to other subject areas, ATL skills and the IB 
Learner Profile

•	Engage in challenging tasks and activities to develop life-long thinking 
skills, and scaffold knowledge to enable assessment success

Extended Essay
Course Book	 978 138 206059 2
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

Theory of Knowledge
Course Book	 978 019 849770 7
Enhanced Online Course Book	 978 019 849775 2
Print and Enhanced Online Course Book Pack	 978 138 201960 6
IB Prepared (Print)	 978 138 201671 1
IB Prepared (Online)	 978 138 201674 2

NEW English A: Literature
Deliver a rich, concept-based approach
Developed in cooperation with the IB, and with updates to meet the 2024 
curriculum changes, this rigorous Course Book provides a clear route  
through the latest English A guide.

•	Address all aspects of the syllabus via in-depth coverage of the course 
structure and content, with plenty of engaging extracts and activities 

•	Develop learners’ appreciation for the nuances of different text types,  
and the possibilities for connections across the syllabus

•	Support assessment preparation with tips, exam-style practice questions,  
and support for the new IA

•	Provide strategic guidance on assessment, sample material and exam-style 
practice opportunities via new IB Prepared: English A Literature

English A: Literature (2nd edition)
Course Book	 978 019 843461 0
Enhanced Online Course Book	 978 019 843464 1
Print and Enhanced Online Course Book Pack	 978 019 843467 2
IB Prepared (Print)	 978 138 200710 8
IB Prepared (Online)	 978 138 200713 9

Find out more: www.oxfordsecondary.com/ib/language-and-literature

Sign up for online 
evaluation of Oxford’s 2025 
edition of the DP Extended 
Essay Course Book

https://global.oup.com/education/content/secondary/series/ib-eng-lang-lit/
https://global.oup.com/education/content/secondary/series/ib-eng-lang-lit/
http://www.oxfordsecondary.com/ib/the-core

https://global.oup.com/education/content/secondary/series/ib-extended-essay/
https://global.oup.com/education/content/secondary/series/ib-theory-of-knowledge/
https://global.oup.com/education/content/secondary/series/ib-english-a-literature/
http://www.oxfordsecondary.com/ib/language-and-literature
http://fdslive.oup.com/www.oup.com/oxed/look-inside/9780198434580.pdf
https://www.ebooksampleoup.com/ecommerce/form.jsf?ID=000777721dceee582a83a
https://www.youtube.com/watch?v=5xlNKUwaTLM
https://global.oup.com/education/content/secondary/key-issues/explore-changes-dp-english-a/
https://www.youtube.com/watch?v=fxMriWQ9Cnw&t=10s
http://fdslive.oup.com/www.oup.com/oxed/international/ib/tok/TOK_Blad.pdf
https://global.oup.com/education/secondary/evaluate/dp-tok-digital-evaluation
https://www.youtube.com/watch?v=r1JDRCo8bVE&list=PLW-Dpen99Aj4NA7ozFJMGkQO2UUqk8_1q&index=1
http://fdslive.oup.com/www.oup.com/oxed/look-inside/9780198434672.pdf
https://www.ebooksampleoup.com/ecommerce/form.jsf?ID=0007777215fb9a960118e
www.oxfordsecondary.com/ib/evaluate-extended-essay
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English, French and Spanish B
Provide an interactive learning experience
Each Print and Enhanced Online Course Book Pack has been developed in 
cooperation with the IB to provide the most comprehensive support for the 
latest syllabus.

•	Address crucial aspects of the 2018 syllabus with in-depth coverage  
of all themes and concepts, plus links to TOK, CAS and ATL

•	Build sophisticated reading, writing, speaking and listening skills via 
contemporary, international texts and audio-visual exercises

•	Provide strategic guidance on assessment, sample material and  
exam-style practice opportunities via new IB Prepared resources

 My students very much enjoy all the vivid images Spanish B provides. They are a fantastic  
motivator for discussions, and the questions and prompts provided encourage connections  
and are thought-provoking. 

Ana Banomera, Spanish B teacher, Wisconsin USA

Print and Enhanced Online Course Book Packs IB Prepared

Print and Enhanced Online Course 
Book Pack 
978 019 842232 7
Enhanced Online Course Book 
978 019 842233 4

Print 
978 019 842477 2
Online 
978 019 843440 5

Print and Enhanced Online Course 
Book Pack 
978 019 842237 2
Enhanced Online Course Book 
978 019 842238 9

Print  
978 019 842471 0
Online 
978 019 843437 5

Print and Enhanced Online Course 
Book Pack 
978 019 842242 6
Enhanced Online Course Book 
978 019 842243 3

Print 
978 019 842474 1
Online 
978 019 843434 4
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Economics
Develop a deeper understanding  
of Economics 
Developed in cooperation with the IB, these resources provide the most 
comprehensive support for the latest DP Economics syllabus.

•	Build accessible and engaging lessons with an emphasis on real-world 
international examples and case studies

•	Deepen economic understanding via inquiry-based tasks, links to TOK  
and ATL skills activities

•	The Enhanced Online Course Book provides students with access to extra 
support, including; knowledge check and summative quizzes, worksheets, 
glossary and step-by-step advice on how to draw diagrams

Economics
IB Course Preparation	 978 138 200490 9
Course Book	 978 138 200496 1
Enhanced Online Course Book	 978 138 200502 9
Print and Enhanced Online Course Book Pack	 978 138 202022 0
IB Prepared (Print)	 978 138 203389 3
IB Prepared (Online)	 978 138 203391 6
Study Guide	 978 138 200942 3

Business Management
Developed in cooperation with the IB  
for the most comprehensive support
Packed full of engaging activities, this blended resource matches all aspects of 
the latest SL and HL Business Management syllabus.

•	Develop outward-looking learners with global case studies, revised  
key concepts, contemporary content and support for toolkit skills

•	Provide the most accurate assessment support, from experienced  
IB practitioners, for the strongest results

•	Offer access in the classroom and at home, and enhance engagement with 
our flexible, blended offer

•	Lay firm foundations of understanding with the Print Course Book, then 
embed the knowledge with engaging digital resources and functionality via 
Kerboodle​, including access to the Online Course Book

Business Management 2022
Course Book	 978 138 201683 4
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

Study Guide	 978 138 202294 1
IB Prepared (Print)	 978 138 204304 5 
Suitable for 2024 Assessments onwards	
IB Prepared (Online)	 978 138 204306 9
Suitable for 2024 Assessments onwards

https://global.oup.com/education/content/secondary/series/ib-english-b/
https://global.oup.com/education/content/secondary/series/ib-french-b/
https://global.oup.com/education/content/secondary/series/ib-spanish-b/
http://www.oxfordsecondary.com/evaluate-ib
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https://global.oup.com/education/content/secondary/series/ib-economics/
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http://fdslive.oup.com/www.oup.com/oxed/look-inside/9780198422327.pdf
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https://global.oup.com/education/secondary/evaluate/dp-economics-digital-evaluation
http://fdslive.oup.com/www.oup.com/oxed/international/ib/K45596_DP%20EconomicsCourseGuide.pdf
https://fdslive.oup.com/www.oup.com/oxed/look-inside/9781382016834.pdf
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History
Drive critical, independent learning
These in-depth resources have been developed in cooperation with the  
IB to help learners thoroughly engage with historical content.

•	Build a big picture, thematic understanding of history via integrated key 
questions, key concepts and links to modern, global themes

•	Refine and strengthen key analytical skills, with ATL and TOK features,  
inquiry-based tasks and ‘source skills’ activities 

•	Provide strategic guidance on assessment, sample material and  
exam-style practice opportunities via IB Prepared: History

IB
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Course Book 
978 019 831018 1
Online Course Book 
978 019 835487 1
Print and 
Online Pack 
978 019 835493 2

Course Book 
978 019 831019 8
Online Course Book 
978 019 835488 8
Print and 
Online Pack 
978 019 835495 6

Course Book 
978 019 831017 4
Online Course Book 
978 019 835486 4
Print and 
Online Pack 
978 019 835494 9

Course Book 
978 019 831020 4
Online Course Book 
978 019 835482 6
Print and 
Online Pack 
978 019 835490 1

Course Book 
978 019 831021 1
Online Course Book 
978 019 835483 3
Print and 
Online Pack 
978 019 835491 8

Course Book 
978 019 831022 8
Online Course Book 
978 019 835484 0
Print and 
Online Pack 
978 019 835492 5

Course Book 
978 019 831023 5
Online Course Book 
978 019 835485 7
Print and Online Pack 
978 019 835489 5

Print 
978 019 843428 3
Online 
978 019 843431 3
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Global Politics
Connect key concepts and topics
Supporting the 2024 subject guide, this concept-based Course Book, 
developed in cooperation with the IB, cements critical understanding of big 
picture issues and solutions.

•	Nurture outward-looking, reflective learners with student-friendly 
explanations of key concepts, international case studies, and TOK links

•	Engage students with a regularly updated digital bank of relevant and 
topical case studies, for use both in and out of the classroom

•	Prepare learners for assessment with exam-style practice questions and 
opportunities to hone ATL skills

Global Politics
Course Book	 978 138 203365 7
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

Philosophy
Clarify and contextualize philosophical ideas
Developed in cooperation with the IB, and with updates to meet the 2023 
curriculum changes, this accessible Course Book uses a skills‑focused 
approach to build students’ confidence.

•	Thoroughly cover the core theme of ‘being human’, which all students must 
complete as part of the prescribed course

•	Explore philosophical ideas in their context and in relation to contemporary 
situations, with clear referencing and definitions,  
visual aids and TOK links

•	Build key skills via integrated activities, suggestions for further  
research and reflection, and assessment guidance

Philosophy: Being Human
Course Book	 978 019 839283 5
Online Course Book	 978 019 836406 1
Print and Online Pack	 978 019 836405 4

DP Global Politics Course Book

https://global.oup.com/education/content/secondary/series/ib-history-2015/
http://www.oxfordsecondary.com/ib/individuals-and-societies
http://www.oxfordsecondary.com/evaluate-ib
https://global.oup.com/education/content/secondary/series/ib-global-politics/
https://global.oup.com/education/content/secondary/series/ib-philosophy/
http://fdslive.oup.com/www.oup.com/oxed/international/ib/CourseStructure_DP_IB_History_Sept21_web_v2.pdf
https://fdslive.oup.com/www.oup.com/oxed/look-inside/9781382033657.pdf?region=international
https://fdslive.oup.com/www.oup.com/oxed/look-inside/9780198392835.pdf?region=international
https://global.oup.com/education/secondary/evaluate/ib/?region=international#individualsocieties
https://www.ebooksampleoup.com/ecommerce/form.jsf;jsessionid=980EDFC20128A994977CA6044EC2A687?ID=0007777216793d6e1ddbc
http://www.ebooksampleoup.com/ecommerce/form.jsf;jsessionid=18F26FDDC654513EAF1F0608A9BFABDA?ID=000777721ed65c282ee17
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Geography
Promote an international perspective
Fully addressing the latest syllabus at SL and HL, these concept-based  
resources developed in cooperation with the IB provide thorough coverage of 
all core and optional themes.

•	Clarify complex ideas and processes via the Course Book’s explanations, case 
studies, definitions and diagrams

•	Simplify complex ideas and develop conceptual awareness with a focused, 
concept-based approach

•	Consolidate understanding through the clear and concise summaries  
of course content presented in the Study Guide

•	Provide strategic guidance on assessment, sample material and  
exam-style practice opportunities via IB Prepared: Geography

Geography
Course Book	 978 019 839603 1
Enhanced Online Course Book	 978 019 839604 8
Print and Enhanced Online Course Book Pack	 978 019 839605 5
Study Guide	 978 019 839607 9
IB Prepared (Print)	 978 019 843422 1
IB Prepared (Online) 	 978 019 843425 2

DP Psychology Course Book

237236

3.7 Theory of mind3 Human development

obtained evidence that seems to suggest that great apes do understand 
false beliefs, after all. In this study, apes were shown videos of an actor 
dressed in a King Kong suit. This was to increase the ecological validity of 
the experiment by making the procedure more interesting or engaging for 
the apes. In the video, the King Kong actor hits a man and then darts under 
one of two haystacks while the man is looking. The human then disappears 
behind a door and the ape either switches haystacks or stays under the same 
haystack (depending on the experimental condition). When the man returns 
holding a long pole, he smacks the haystack he thinks his opponent is under. 
Using eye-tracking technology, researchers showed that apes anticipated the 
human’s behaviour based on his beliefs. You can find the video of this study by 
searching “Krupenye 2016”.

Prior to the next example, remember that the findings of Baron-Cohen, 
Leslie and Frith (1985) showed that 80% of autistic children failed to cope 
with the Sally-Anne task. This makes the 20% who passed the false-belief 
test an interesting group of subjects—if they have autism, why did they 
answer correctly?

To investigate this further, Ruffman, Garnham and Rideout (2001) used the 
Sally-Anne task coupled with a measure of eye gaze (where children looked 
when anticipating the return of Sally) as well as a traditional verbal measure (a 
direct question). They found that eye gaze was better than verbal performance 
at differentiating children with autism from other children. Children with autism 
did not look to the correct location in anticipation of the story character’s 
return, even if they answered the false-belief question correctly verbally. This 
clarifies the unexplained 20%. The occasional correct responses to the false-
belief question have something to do with general linguistic ability, whereas 
eye tracking taps into more fundamental abilities implicated in theory of 
mind. Even if they give the correct response, their eyes are looking in the 
incorrect direction.

Localization of theory of mind
Does theory of mind have a biological basis? As we know, many cognitive 
processes and abilities are localized in specific brain areas, some more obviously 
than others. Being a highly specific ability, theory of mind could be expected to 
reside in a well-defined area of the cortex.

To find out whether this was true, Saxe and Kanwisher (2003) used false-belief 
stories to compare reasoning about true and false beliefs to reasoning about 
non-social control situations. Participants had to read short stories, some of 
which involved false beliefs, and some did not. The researchers carried out 
fMRI scans and these revealed that one particular region in the temporo-parietal 
junction (TPJ) was involved specifically in reasoning about the contents of 
another person’s mind. The researchers concluded that TPJ was responsible for 
theory of mind at least in terms of one of its components—understanding the 
beliefs of others.

Empathy and theory of mind have also been explained with reference to mirror 
neurons. Mirror neurons were originally discovered in the motor cortex. These 
are neurons that are activated both when you perform an action and when you 
watch someone else perform the same action.

Use your favourite generative AI to 
help you unpack this topic from the 
conceptual lens. Here are some 
examples of prompt fragments that 
you might find useful:

 y I am an introductory 
psychology student studying 
the development of theory of 
mind. I am trying to analyse this 
phenomenon through the lens of 
the concept of causality. Could 
you give me some pointers about 
how I can approach answering 
the following questions: “What 
is the development of theory of 
mind caused by?” and “What 
does theory of mind cause?” Are 
there any other questions I could 
ask that potentially connect to 
the concept of causality? 

 y To continue the same theme, I 
am now trying to look at theory 
of mind through the conceptual 
lens of “perspective”. The 
question I came up with is: “Are 
there any competing theories 
or perspectives in psychology 
on the nature of theory of 
mind?” Could you give me 
some starting information that 
would help me answer this 
question? Are there any other 
relevant questions related to the 
concept of perspective that you 
suggest asking?

Chat with AI

▴ Figure 3.29 Example fMRI scan from 
the study by Saxe and Kanwisher (2003)

Mirror neurons were discovered by Giacomo Rizzolatti and his colleagues at the 
University of Parma (Italy) in the 1980s. Later Iacoboni et al. (2005) investigated 
the role of mirror neurons in performing tasks that involve a theory of mind. They 
found greater activation in mirror neuron areas in the inferior frontal cortex when 
we observe situations where another person performs an action with a clear 
intention (as opposed to simply observing actions taken out of context).

Conceptual analysis
Causality
Theory of mind is a specific cognitive ability that is unique to humans 
(although higher primates also have some elements of it). It has quite a specific 
localization in the brain. We could probably explain the emergence of theory 
of mind with an evolutionary line of reasoning: it provided a survival value in the 
life of early humans.

On the other hand, theory of mind affects a range of other social skills and 
functions. This is clearly seen in people diagnosed with autism spectrum 
disorder (ASD).

Perspective
Theory of mind is a cognitive ability, but it enables effective social interaction. It 
also has a specific localization in the brain. Therefore, once again, we are dealing 
with a phenomenon that exists in all three dimensions: biological, cognitive, 
sociocultural. If theory of mind has a biological basis, then animal studies may 
inform our understanding of theory of mind in humans.

Bias
We have seen from some of the research presented in this section that sometimes 
limitations in research procedures lead to incorrect or biased conclusions. 
For example, Premack and Woodruff (1978) jumped to the conclusion that 
chimpanzees could understand mental states (intentions) of others, but there 
existed a possible alternative explanation.

Carefully controlled experiments, the use of creative research procedures (e.g., 
the rational imitation paradigm) and a series of manipulations (e.g., a human 
actor versus a robot) allow us to eliminate potential competing explanations and 
gradually establish the truth.

Exam tip

Questions in Paper 1, Section C will 
combine one of the concepts (e.g., 
causality) with one of the content 
points within one of the contexts 
(e.g., theory of mind within human 
development). Remember that 
there are many ways to ask these 
questions. Trying to predict all 
possibilities and preparing answers 
in advance is not a productive 
approach. At the same time, there 
are multiple ways in which concepts 
could be applied to content, and 
there are no prescribed “correct” 
ways to do so. 

The “Conceptual analysis” section 
at the end of this and all other units 
gives you some suggested ways 
in which concepts can be linked 
to content. However, this is not a 
mandated (required) way of making 
the link. Other links will be accepted 
as long as they are relevant and 
justified. As you study the material, 
you will eventually achieve a level of 
understanding which should allow 
you to “improvize” on exam day, 
revealing some new links between 
concepts and content that you had 
not considered before.

V. Ramachandran, a famous neuroscientist, claimed that the existence of 
mirror neurons means that all humans are fundamentally connected. To learn 
more, watch and discuss his TED Talk. Search online for “The neurons that 
shaped civilization”.

Discussion 

 ATL
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Kerboodle is a digital 
learning platform that 
works alongside your 
print textbooks to create 
a supportive learning 
environment. It is available 
for purchase by your 
school as an annual 
subscription. Subscription 
price is based on the 
number of students in your 
cohort. Contact your local 
Educational Consultant for 
more information. 

Psychology
Support student understanding with the 
2025 edition
Comprehensively updated for first teaching in 2025 and developed in 
cooperation with the IB, this resource provides thorough coverage of all 
Standard and Higher Level content, as well as assessment preparation 
support. 

•	Develops enquiring and independent learners using structured 
opportunities for critical thinking and concept-based learning

•	Brings theory to life with engaging activities, in-depth discussion points 
and diverse research

•	Introduces a new ‘Chat with AI’ feature, to teach the principles of using 
generative AI in a way that deepens knowledge and learning

•	Supports all learners with clear and accessible language

•	Builds long-term exam confidence with exam-style questions, dedicated 
Internal and External Assessment chapters, and exam tips throughout

•	Makes connections across the DP programme with regular links to Theory 
of Knowledge and reference to ATL skills

•	Fully supports the new IB subject guide, first assessment in 2027

Psychology
Course Book	 978 138 205666 3
Kerboodle course (subscription)	� Contact your local 

educational consultant 
for more information

Study Guide	 978 019 839817 2 
IB Prepared (Print) - for last assessments in Nov 2026	 978 019 843416 0 
IB Prepared (Online) - for last assessments in Nov 2026	 978 019 843419 1

NEW

Sign up for online

evaluation of Oxford’s 2025 
edition of the DP Psychology 
Course Book

Environmental Systems and Societies
Course Book	 978 138 204401 1
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

IB Prepared (Print)	 978 019 843754 3 
For 2024 assessments
IB Prepared (Online)	 978 019 843757 4 
For 2024 assessments

Environmental Systems and Societies
Support student understanding with the 
2024 edition
Developed in cooperation with the IB and matched to the 2024 subject guide, 
these inquiry-based resources motivate learners to build  
interconnected subject knowledge.

•	Develop a holistic view of the subject via a wealth of contemporary  
case studies

•	Truly engage learners with subject-specific concepts - the inquiry-based 
approach drives active exploration, investigation and critical thought

•	Support students at HL with a dedicated chapter exploring the HL lenses in 
detail

•	Cement the three key concepts in students’ minds with a chapter  
on the foundations of the course

•	Build student confidence with end of topic questions drawn from  
past exam papers

NEW

http://www.oxfordsecondary.com/evaluate-ib
http://www.oxfordsecondary.com/evaluate-ib
https://global.oup.com/education/content/secondary/series/ib-geography/
https://global.oup.com/education/content/secondary/series/ib-psychology/
www.oxfordsecondary.com/ib/evaluate-psychology
https://global.oup.com/education/content/secondary/series/ib-environmental-systems-and-societies/
http://fdslive.oup.com/www.oup.com/oxed/look-inside/9780198396031.pdf
https://fdslive.oup.com/www.oup.com/oxed/look-inside/9781382044011.pdf
https://global.oup.com/education/secondary/evaluate/ib/?region=international
https://www.ebooksampleoup.com/ecommerce/view.jsp?ID=000777721d1966c90a1b6
https://view.genial.ly/5b190401cb138502028cfedf?region=international
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Biology, Chemistry and Physics
Experience the future of education 
technology
Developed in cooperation with the IB and designed for the next 
generation of students and teachers, Oxford’s DP Science offer brings 
together the IB curriculum and future-facing functionality, enabling 
success in DP and beyond. Use both print and digital components for 
the best blended teaching and learning experience. 
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Biology Chemistry Physics

978 138 201633 9 978 138 201646 9 978 138 201659 9

Subscription prices start at £22/$30 per student 
Kerboodle is a digital learning platform that works alongside your print textbooks to create a supportive learning 
environment. It is available for purchase by your school as an annual subscription. Access includes digital copies of the 
Course Book, plus a wealth of additional resources.  
Request a free trial today via our website!
Subscription price is based on the number of students in your cohort. Contact your local Educational Consultant for  
more information.

978 138 201643 8 978 138 201656 8 978 138 201669 8

Suitable for 
2025 assessment
Print and online pack 
978 138 205831 5

Suitable for 
2025 assessment
Print and online pack 
978 138 205835 3

Suitable for 
2025 assessment
Print and online pack 
978 138 205839 1

978 019 842350 8 978 019 842355 3 978 019 842359 1

Practice questions

3. Two cyclists, Ada and Matt, start from the same point 
and ride in opposite directions along a straight road, 
each at a constant speed. After one minute, they 
are 580 m apart. Ada rides at a speed of 20 km h−1. 
Determine the speed at which Matt rides.

4. The speed of light in a vacuum is 3.0 × 108 m. Sirius, 
the brightest star, is approximately 5.5 × 105 AU from 
Earth (1 AU = 1.50 × 1011 m). Calculate the distance 
to Sirius in light years (1 light year ly is the distance 
travelled by light in one year).

A. Space, time and motionTopic A.1      Kinematics

1312

Using symbols consistently

Distances and displacements 
can be represented using many 
different symbols. Sometimes a 
distance may be labelled as d. 
When it is a height, then h may 
be used. In three dimensions, 
Δx, Δy and Δz may denote the 
displacements in each direction. 
Why is s often used to represent 
distance or displacement in 
physics? The Latin for distance is 
spatium. It was also useful not to 
use the letter d since it may be 
confusing when writing  
derivatives such as v = 

ds
dt .

Another Latin abbreviation is the 
use of c for speed, usually for 
the speed of light; c stands for 
celeritas — Latin for speed.

Speed and velocity 
There are scalar and vector measures of how quickly an object moves. 

The scalar quantity is speed, which is defined as:

speed = 
distance travelled on a journey

time taken for the journey
or speed = change of distance per unit time.

You will already be familiar with units of speed like metre per second (m s−1) and 
kilometres per hour (km h−1), but you can combine any distance unit with any time 
unit to give speed units. 

Velocity is the vector equivalent — it is the speed in a given direction. So 
to describe the velocity, you need the magnitude and the direction, as for 
displacement. For example, “4.2 m s−1 due north” or “55 km h−1 at N 22.5 E”.

The definition of velocity is change of displacement per unit time or the rate of 
change of an object’s position. 

An object moving at a constant speed covers equal distances in equal times. A 
passenger train that travels 2400 m in one minute has a speed of 40 m s−1. In one 
hour, the train will travel (3600 × 40 =) 144 000 m. So 40 m s−1 ≡ 144 km h−1.

Using symbols rather than numbers, the magnitude of the velocity of an object  
(its speed) v is the distance travelled s divided by the time taken t: 

v = 
s
t  and s = vt.

Communication skills ATL

Worked example 4
The astronomical unit (AU) is approximately equal to 1.50 × 1011 m. Assuming that Earth moves around the Sun in a 
circular orbit of a radius 1 AU, estimate the orbital speed of Earth. Give the answer in km s−1.

Solutions
The circumference of Earth’s orbit is 2π × 1.50 × 1011 = 9.42 × 1011 m. Earth travels this distance in one year.

Orbital speed = 
9.42 × 1011

365 × 24 × 60 × 60
 = 2.99 × 104 m s−1 = 29.9 km s−1.

Graphing motion I — Distance–time
To calculate speeds and velocities, you need two variables: distance and time. 
Figure 4 showed a map of a student’s journey to school. The student does not 
travel at the same speed throughout the journey as part of it is on foot, part by bus. 

A distance–time graph is a good way to display such data visually. The distance 
travelled by the student is plotted on the y-axis of Figure 7, while the time since 
the beginning of the journey is plotted on the x-axis. 

The gradient of the graph changes for the different parts of the journey: small for 
the walking sections of the journey, horizontal (zero gradient) for stationary at the 
bus stop, and steep for the bus journey. What will the graph for the journey home 
from school look like, assuming that the time for each segment of the journey is 
the same as in the morning?

Information can easily be extracted from this graph. The gradient of the graph is 
the speed. Add the overall direction to this speed and you have the velocity too.

For the first walk to the bus stop, the distance was 800 m and the time taken was 
615 s. The constant walking speed was therefore 800

615
, which is 1.3 m s−1.

To measure speed, you need to know the distance travelled (using a “ruler”) 
and the time taken (using a “clock”). The trick is to choose the best “ruler” 
and the best “clock” for the speed being measured. 
A 30 cm ruler and a digital wristwatch are fine when a biologist measures 
the speed of an earthworm. But, to measure the speed of a 100 m sprinter, 
a measured distance on the ground, a stopwatch measuring to 0.1 s and a 
human observer are barely good enough. Even then, the observer (at the 
finish) must be careful to watch the smoke from the starting pistol (at the start) 
and not wait to hear the sound of the gun. 
To measure the speed of a soccer ball after a penalty kick, the stopwatch-
plus-human method is no longer adequate. You need to use a video camera 
taking image frames at a known rate (the clock) and a scale, visible on the 
video, near the path of the ball (the ruler). 
Move up to measuring the speed of a jet aircraft and the equipment needs to 
change again. 
Choosing the best equipment and method for the task in hand is all part of 
designing the experiments for an internal assessment.

Measuring speed

Measurement and experiment 
are essential tests of scientific 
knowledge. Galileo was one of 
the first to appreciate the use of 
a simple pendulum as a timing 
instrument. He conducted many 
early kinematic experiments. 
Before Galileo, the ability of 
physicists to study practical 
kinematics experiments was 
limited; they made deductions 
in other ways. Aristotle and other 
Greek thinkers used logical 
reasoning to construct persuasive 
arguments.
A group of scholars in the 
14th century started to use 
mathematical methods to make 
scientific progress. This approach 
caused them to be termed the 
Oxford Calculators. They were 
sometimes known as the Merton 
School due to their association 
with Merton College, Oxford. 
Their methods influenced 
many scholars around Europe 
at that time, and mathematical 
approaches are still an important 
way for physicists to test theories.

 Figure 6 Scholars at Merton College, 
Oxford, were among the first to apply 
mathematical methods to physics and 
philosophy.

What are the tests of truth or 
knowledge in other disciplines, 
such as literature, history or 
the law?

TOK

Worked example 3
A train moving at a constant speed of 280 km h−1 takes 2.3 s to pass a signal pole. Calculate the length of the train.

Solutions
The speed of the train needs to be converted to m s−1. Speed = 

280 × 103

60 × 60
 = 77.8 m s−1.  

Length of the train = 77.8 × 2.3 = 180 m.

 Figure 7 The Figure 4 journey as a distance–time graph.  
The graph has the clock time for the journey translated into time  
(in seconds) since the start.
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 Students using Oxford’s IB Science Course 
Books develop a full scientific point of view and a 
deep understanding of the nature of science. 

In an Oxford Science Impact Study in 2019, 88% 
of respondents strongly agreed/agreed that

Use the Kerboodle courses alongside the  
Course Books to:

•	Provide comprehensive coverage of all topics, structured according to the syllabus, 
and fully aligned to the 2023 subject guides for Biology, Chemistry and Physics 

•	Help students to develop conceptual understanding by easily integrating subject 
knowledge, the Nature of Science and Theory of Knowledge into your teaching 

•	Focus on both knowledge and skills with high-quality resources created by 
experienced IB authors, examiners, and teachers 

•	Support independent learning and progression with adaptive technology that 
provides a fully personalized journey so students can self-assign auto-marked 
assessments, get real-time results and are offered next steps 

•	Deepen understanding with intervention and extension support, and spaced 
repetition, where students are asked follow-up questions on completed topics at 
regular intervals to encourage knowledge retention 

•	Motivate students with a variety of engaging content including interactive activities, 
vocabulary exercises, and animations

•	Deliver responsive teaching supported by enhanced reporting and rich data, to 
show progress at individual and class level 

•	Enable learning anywhere with mobile-optimized onscreen access to all resources 
and offline access to the digital Course Book via Kerboodle,  
plus print Course Book components 

•	Ease the transition to the new specification with professional development support 
to increase your confidence

New editions for 2025 assessment

http://www.oxfordsecondary.com/ib/sciences
http://www.oxfordsecondary.com/evaluate-ib
https://global.oup.com/education/content/secondary/series/ib-science/
https://global.oup.com/education/secondary/kerboodle/dp-science-kerboodles-free-trial
https://fdslive.oup.com/www.oup.com/oxed/international/ib/dpscience/DP-Science-structure-chart.pdf?region=uk


D
P D

P

12 Find out more: www.oxfordsecondary.com/ib/sciences 13Evaluate in print or online: www.oxfordsecondary.com/evaluate-ib

Sports, Exercise and Health Science
Support for SL and HL requirements
Developed in cooperation with the IB and matched to the first teaching 2024 
subject guide, the comprehensive Course Book and Kerboodle course offer 
support for key concepts, theories and skills.

•	Build interconnected knowledge of the subject through linking questions 
included for every topic

•	Aid learner understanding with case studies, topic summaries, self-study, 
and data-based questions, based on the latest research

•	Support students at SL and HL through clear indication of AHL content

•	Encourage skills development with a dedicated ATL skills feature, as well as 
a dedicated sections for the tools and inquiry process

Computer Science 
Comprehensive support for the new  
DP course
Developed in cooperation with the IB and matched to the first teaching 
2025 subject guide, the comprehensive Course Book offers support for key 
concepts, theories and skills.

•	Published in cooperation with the IB so you can be assured the content is 
aligned, reviewed, and approved 

•	Full syllabus coverage of the 2025 subject guide, including SL and HL  

•	Focus on both knowledge and skills with high quality content created by 
experienced IB authors, examiners, and teachers who are deeply involved 
in the development of the new curriculum and assessment

•	Truly engage learners with real world examples with global representation

•	Prepare learners for assessment with worked examples, activities, 
formative practice questions and end-of-topic tests that support learners 
new to computer science

•	Enable rich understanding of code for students new to programming or 
developing their skills: fully accessible code across both Python and Java 
features throughout the book, with syntax highlighting to ensure easier 
readability, as well as a dedicated ‘advice for new coders’ section

Biología
Developed in cooperation with the IB, the Spanish translation of the Oxford 
DP Biology Course Book provides full print and digital support for the 2023 
subject guide update.

Biología
Libre del Alumno	 978 138 204570 4
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

Sports, Exercise and Health Science
Course Book	 978 138 204264 2
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

Kerboodle is a digital 
learning platform that 
works alongside your 
print textbooks to create 
a  supportive learning 
environment. It is available 
for purchase by your 
school as an annual 
subscription. Access 
includes digital copies of 
the Course Book, plus 
a wealth of additional 
resources. Request a free 
trial today via our website! 
Subscription price is based 
on the number of students 
in your cohort. Contact 
your local Educational 
Consultant for more 
information.

Sign up for online evaluation 
of Oxford’s 2025 edition of 
the DP Computer Science 
Course Book

DP Computer Science Course Book

B2.1 Programming fundamentalsB.2 Programming

315314

Table 1 A list of the data types you need to know about in this course.

Data type Description  Assignment in Java  Assignment in Python Example 

Boolean
A variable whose value 
can be true or false

boolean x = false; x: bool = False True, False

Char
A single character or 
single ASCII value

char c = 'a'; Python does not have a char 
data type. Use strings instead. 

c: str = 'a'

J, q, 4, %, !

Decimal
A number containing a 
decimal point

float f = 7.99;

double d = 7.99;

f: float = 7.99 1.9283, 2345.12,  
-594.39393

Integer A whole number int i = 0; i: int = 0 29399, 4, -2992

String
An alphanumeric 
collection of characters

String s = "hello"; s: str = "hello" Hello, 45 Main 
Street, P@ssw0rd!

When you complete a form online, 
you may often need to complete 
many different fields, such as your 
name, your age, and your address.

Programmers must decide what 
data type to use to store each piece 
of data. For names and addresses, 
the decision is easy: the data will  
be stored as a string. Age is 
different. If you use an integer, you 
only know the age of the person. 
If you use a double, you know the 
age of the person and the month 
they were born. 

When programmers choose the 
data type, they also make decisions 
about the type and accuracy of the 
data that will be stored.

To what extent do you make 
assumptions when you choose a 
data type?

TOK

B2.1.2 Construct programs that can extract 
and manipulate substrings 
Strings are a data type that have methods associated with them. This enables 
them to be manipulated using methods associated with the string data type. The 
methods associated with strings vary depending on the language you are using. In 
this course you are expected to be able to identify and extract substrings from given 
strings, as well as be able to alter, concatenate, or replace sections of a string. 

Key term

Concatenate To join strings 
together. 

Table 2 String methods in Java

Method Purpose Description Example

charAt 
(int index)

Identify 
and extract 
substrings

Returns the 
character at a 
specific place in the 
string.

String testString = "Old Town";

    System.out.println(testString.
charAt(4));

Output: T

contains 
(String sub)

Identify 
and extract 
substrings

Returns True if the 
substring is present 
in the string.

String testString = "Old Town";

    System.out.println(testString.
contains("Old"));

Output: True

indexOf 
(char c)

Identify 
and extract 
substrings

Return the index 
(place) of a given 
character in the 
string.

String testString = "Old Town";

    System.out.println(testString.
indexOf('w'));

Output: 6

substring(int 
beginIndex, 
int endIndex)

Identify 
and extract 
substrings

Returns a substring 
of the string.

String testString = "Old Town";

    System.out.println(testString.
substring(1, testString.length()-3)); 

Output: ld T

replace(String 
target, String 
new)

Alter and 
replace 
sections of 
strings

Replaces a given 
substring with 
another given 
character sequence.

String testString = "Old Town";

    System.out.println(testString.
replace("Old", "New"));

Output: New Town

replaceFirst 
(String old,  
String new)

Alter and 
replace 
sections of 
strings

Replaces the 
first instance of a 
substring with a new 
substring.

String testString = "The Old Town is Old";

    System.out.println(testString.
replaceFirst("Old”, “New"));

Output: The New town is Old

replaceAll 
(String old, 
String new)

Alter and 
replace 
sections of 
strings

Replaces all 
instances of an old 
substring with a new 
substring.

String testString = "The Old Town is Old";

    System.out.println(testString.
replaceAll("Old", "New"));

Output: The New town is New

Python does not require you to declare variables ahead of time. This 
is very convenient for programmers but there is a performance cost, 
so high demand servers use Java. According to finance programmer 
Peter Lawrey, “Java is widely used by tier-one banks in the world for low 
latency persistence (around a microsecond) and messaging between 
microservices for trading systems.” 

On the other hand, many financial traders do program in Python. Agnes 
Poh uses Python to code quantitative trading programs in Singapore’s 
Hudson River Trading firm and says that she uses Python because its 
flexibility enables her to quickly make changes to algorithms.
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 Figure 1 The Central Business District in Singapore
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IB philosophies fully integrated within Computer 
Science concepts, with guided examples and practice 
questions to support learners new to the subject.

NEW

NEW

Computer Science
Course Book	 978 138 206392 0
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

http://www.oxfordsecondary.com/ib/sciences

http://www.oxfordsecondary.com/evaluate-ib
https://global.oup.com/education/secondary/curricula/ib-diploma/science/
https://global.oup.com/education/secondary/curricula/ib-diploma/science/
www.oxfordsecondary.com/ib/evaluate-computer-science
https://fdslive.oup.com/www.oup.com/oxed/look-inside/9781382045704.pdf?region=international
https://fdslive.oup.com/www.oup.com/oxed/look-inside/9781382042642.pdf?region=international
https://www.ebooksampleoup.com/ecommerce/view.jsp?ID=000777721d339bacd5390


Print 
978 138 200492 3
Suitable preparation for students preparing to study IB Diploma Mathematics AA or AI

Mathematics: analysis and approaches Mathematics: applications and interpretation

Print and Enhanced Online  
Course Book Pack 
978 019 842710 0
Enhanced Online Course Book 
978 019 842712 4

Print and Enhanced Online 
Course Book Pack 
978 019 842698 1
Enhanced Online Course Book 
978 019 842700 1

Print and Enhanced Online  
Course Book Pack 
978 019 842716 2
Enhanced Online Course Book 
978 019 842718 6

Print and Enhanced Online 
Course Book Pack 
978 019 842704 9
Enhanced Online Course Book 
978 019 842706 3

Print 
978 138 200722 1
Online 
978 138 200725 2

Print 
978 138 200728 3
Online 
978 138 200731 3
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Access digital content embedded in each 
Enhanced Online Course Book

IB Mathematics: applications  
and interpretation HL, Print and 
Enhanced Online Course Book

Matemáticas: análisis y enfoques 
Matemáticas IB: Aplicaciones e 
Interpretación
Developed in cooperation with the IB, these Spanish translations of the Oxford 
DP Mathematics: analysis and approaches and Mathematics: applications and 
interpretation provide full print and digital support for  
the 2019 Standard Level curriculum.

Matemáticas: análisis y enfoques, nivel medio, paquete de libro impreso y digital	  
978 138 203245 2
Matemáticas: análisis y enfoques, nivel medio, libro digital ampliado	  
978 138 203246 9
Matemáticas IB: Aplicaciones e Interpretación, nivel medio, paquete de libro impreso y digital	
978 138 203251 3
Matemáticas IB: Aplicaciones e Interpretación, nivel medio, libro digital ampliado	  
978 138 203252 0

Mathematics
Concept-based support for the latest syllabus
Each Print and Enhanced Online Course Book Pack has been developed  
in cooperation with the IB to provide the most comprehensive support for  
the latest DP Mathematics syllabus.

•	Prepare learners for the step up from pre-16 courses to DP via  
Mathematics Course Preparation

•	Assimilate the approach of the latest curriculum, using concept-based  
resources that are structured according to the courses

•	Provide in-depth coverage of all topics via clear explanations, worked  
solutions and activities, plus assessment preparation support

•	Drive achievement with digital features embedded in each Enhanced  
Online Course Book, plus practice opportunities via Oxford MyiMaths

•	Provide strategic guidance on assessment, sample material and  
exam-style practice opportunities via new IB Prepared resources
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 The applications and interpretation HL Course Book is an invaluable resource for teachers 
that are new to the course. The book closely follows the course philosophy, contains excellent 
investigations, and completely covers the syllabus content. This makes for easy planning 
throughout the course and allows me to fully focus on the delivery of the content. 

Markus Mattila, DP Maths teacher, Thailand

Providing coverage for 
a range of international 
curricula, MyiMaths 
offers interactive lessons, 
“booster packs” for 
revision, and assignable 
homeworks and 
worksheets, along with a 
wealth of resources that 
will help you deliver your 
teaching in the classroom 
and at home to develop 
your students’ confidence 
and fluency in maths.

Sign up for your FREE  
trial at www.myimaths.com

http://www.oxfordsecondary.com/ib/mathematics
http://www.oxfordsecondary.com/evaluate-ib
https://global.oup.com/education/product/9781382032452/
https://global.oup.com/education/secondary/evaluate/ib/
https://global.oup.com/education/secondary/evaluate/ib/
https://global.oup.com/education/content/secondary/series/ib-mathematics-course-books/
http://www.myimaths.com
https://www.youtube.com/watch?v=H05hh0wnsts
http://fdslive.oup.com/www.oup.com/oxed/international/ib/CourseStructure_DP_IB_Maths_A5_Sept21_web.pdf
https://global.oup.com/education/secondary/evaluate/ib/#ibmaths
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Visual Arts
Strengthen potential in DP Visual Arts
Matched to the first teaching 2025 syllabus, this Course Book breaks down 
and clarifies all the assessment components of the course. It guides learners 
through each assessment task, with a range of authentic student artwork 
samples which contextualize the exam criteria, reinforce comprehension and 
build confidence.

•	Published in cooperation with the IB so you can be assured the content is 
aligned, reviewed, and approved 

•	Contains a wealth of authentic, annotated student samples, to 
contextualise the assessment criteria

•	Fully unpacks and explains the assessment components and requirements, 
through a highly visual approach

•	Guides learners through each assessment task, reinforcing comprehension 
and confidence

•	Enhances learning with creative prompts, challenges and activities 
throughout

•	Uses accessible language, to ensure engagement for all students 

•	Provides definitions for key terms, to support students’ understanding of 
key terminology

•	Makes connections across the DP programme, with built-in TOK links and 
ATL skills support

•	Fully supports the new IB guide, for first assessments in 2027

Visual Arts
Course Book	 978 138 206066 0
Kerboodle course (subscription)	� Contact your local 

Educational Consultant 
for more information

Take learning online 
with Kerboodle 

What is Kerboodle?
Kerboodle is a digital learning platform that works alongside your print 
textbooks to create a supportive learning environment. Available for UK and 
international curricula, Kerboodle helps you save time and reinforces student 
learning with a range of supportive resources. 

Find out 
more and 
sign up for 
a free trial!

Use Kerboodle to:
	 Support independent learning with easy access to digital textbooks
	 Enhance student engagement with activities and auto-marked quizzes 
	 Boost performance and exam confidence with assessment materials
	 Deliver responsive teaching underpinned by in-depth reports
	 Save time with tools to help you plan, teach, and monitor student progress
	 Improve the classroom experience by highlighting specific content

For more information, visit: 
www.oxfordsecondary.com/kerboodle 

Need help? 
Contact your local Educational Consultant: www.oxfordsecondary.com/contact-us

For the best teaching 
and learning experience 
use Kerboodle with your 
print resources!

Sign up for online evaluation 
of Oxford’s 2025 edition of the 
DP Visual Arts Course Book

DP Visual Arts

Rwandan artist Christian Nyampeta’s work is a good 
example of how you can use inquiry to shape your 
art-making. He has spent several years exploring a 
central question in his art-making: how to live together. 
Nyampeta’s work utilizes a diversity of media, from 
more traditional forms such as drawing, sculpture and 
filmmaking, to furniture design, sourdough bread-
making, staging a radio play and participatory actions 
and conversations (Nyampeta, 2013).

Nyampeta’s starting point is the historical scar of the 
Rwandan genocide against the Tutsi in 1994: “The 
most important contradiction of my research focuses 
on how people live in the wake of radical ruptures […] 
And what role and responsibility do […] artists, such as 
myself, have in this?” (Nyampeta, 2023)

When Nyampeta inquires into the question “how to 
live together”, it is multi-layered. It is both a reflection 
on the history of his homeland, and how people 
can come together and be a singular nation with 
shared goals and dreams. But it is also a mundane 
and practical consideration of what it looks like when 
people meet in shared, communal spaces.

Some of Nyampeta’s earlier works on the subject were 
in fact inquiries into living structures and encounters. 
He designed and built wooden furniture-like structures 
that acted as proposals and invitations for different 
ways of interacting with each other. This type of 
medium is referred to as “participatory art” or “social 
practice”, because the active participation of the 
audience and their dynamics are what determine the 
meaning in the work.

For the duration of the exhibition New Habits at 
Casco Art Institute in Utrecht, the Netherlands, 
Nyampeta scheduled a series of workshops examining 
what it means to wear a “habit”, both literally and 
symbolically. The exhibition included a dying 
workshop where all attendees could bring an article 
of clothing to dye blue (Figure 1.12), a sandal-making 
workshop and a sourdough bread workshop, among 

others. The activities and workshops were a reflection 
on one’s own habits and how to bring them into 
conversation with others in shared experiences.

Another question that Nyampeta poses is, “How come 
my name is Christian?” With this seemingly simple 
inquiry into the Christian roots of his name, Nyampeta 
tries to understand the historical conditions that 
led to the continuous suppression of Eastern Africa 
(Nyampeta, 2023). This project is realized through 
a series of drawings that create an autobiographical 
timeline, depicting scenes from his childhood 
schooling in Rwanda.

In Nyampeta’s lines of inquiry we can see how 
seemingly simple questions can carry thoughtful and 
complex conceptual and material processes. His work 
also demonstrates how an engagement with one’s 
own personal context organically opens up to both the 
local and global.
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Key term

Participatory art: art that requires 
the audience to participate in it or 
interact with it.

 Figure 1.12 Nyampeta leading a blue dying workshop at 
Casco Art Institute in Utrecht, the Netherlands

How to conduct art as inquiry
To make art as inquiry is to do and make things because you want to find out 
what happens and learn from that. Treat each stage of the creative process as 
a learning moment that may lead you to unexpected places and not as stages 
towards finishing an artwork.

The following are a few possible paths that could be used to develop a line of 
inquiry. They identify the various ways in which you will touch on the assessment 

objectives as an organic part of your creative process. For each of these you 
should have already generated an inquiry question.

Path A: The conceptual path

1. Generate

Generate several sketches of possible combinations of art-making forms and 
creative strategies for communicating ideas. Evaluate which one of these is most 
effective in communicating your intentions in ways that are subtle and complex. 
In Figure 1.13, Charlotte made several sketches on a range of topics, in which 
she utilized metaphor as a creative strategy. Her inquiry questions demonstrate a 
process of narrowing down the most powerful metaphor to work with: “How are 
(other) species dealing with human (created) obstacles?” This is further explored 
in additional sketches.

 Figure 1.13 Charlotte’s idea sketches

2. Investigate

Investigate an artist that utilized similar forms or strategies to understand how 
they used these to communicate their intentions.

3. Situate

Situate the work of the investigated artist within their cultural context, to 
understand how your own context can inform the communication of meaning in 
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IB Prepared
The only assessment and exam preparation 
resource published in cooperation with  
the IB
Offering an unparalleled level of assessment support, the IB Prepared series 
has been developed in cooperation with the IB to provide the most up-to-date, 
authentic, and authoritative guidance on DP assessment.

•	Student-friendly course content summaries – ideal for filling in any gaps in 
students’ learning, as well as effectively preparing them for assessment

•	Consolidate essential knowledge and facilitate more effective exam 
preparation via concise summaries of course content and revision materials

•	Ensure that learners understand assessment requirements with clear 
explanations of each component, past paper material and model answers

•	Maximise assessment potential with strategic tips, highlighted common 
errors and annotated sample answers

•	Build students’ confidence using exam-style questions and practice papers, 
with accompanying answers and worked solutions

•	Available in print and online format

Some of the key features of IB Prepared include:

•	Guidance on utilizing the resource

•	Annotated sample student answers

•	Audio clips for Language B resources

•	Practice exam papers

•	Assessment tips

•	Internal Assessment chapter
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The primary aim of this is book is to help you and your teacher 
navigate your way through the two final assessment tasks for TOK, 
with an emphasis on the skills and qualities needed. However, this 
book also recognizes that the importance of TOK goes beyond a final 
set of grades and that the skills and qualities required will continue 
to be useful a long way beyond your study of the IB Diploma 
Programme. Ultimately, it will help to build skills and qualities in you 
that will be useful for many years to come.

 Table 1.1 Summary of TOK assessment pieces

Internal or 
external 
assessment

Marking Focus Percentage 

TOK exhibition Internal 
assessment (IA)

The exhibition 
is marked by 
teachers and 
moderated by 
the IB

Themes 33%

TOK essay External 
assessment 

The TOK essay 
is marked by 
examiners 
employed by 
the IB

Areas of 
knowledge

67%

TOK is about exploring knowledge. However, to provide a more 
accessible structure for you the major focus is on two fundamental 
structures of TOK, called the areas of knowledge and the themes. Each of 
these is focused on a specific assessment task. To look at these in depth, 
the knowledge framework is used, which is made up of knowledge 
questions. To ensure that there is coherence in the course there are TOK 
concepts which you will recognize as ideas that run throughout the 
course. These parts will now be introduced in more depth.

T H E  A I M S  O F  T H I S  B O O K

T H E  B A S I C S  O F  T O K

This book is written primarily with you as students in mind, but it 
should also be of use to teachers who are also learners. The aim is that 
it can help you as a way of navigating the course and then explicitly 
support the final assessments.

There are three main sections in this book:

• an overview of the areas of knowledge (AOKs) and the themes

• the writing and assessment of the essay

• the writing and assessment of the exhibition.

Table 1.1 gives an overview of the two assessment pieces associated 
with the course.

6

1 TOK: AN OVERVIEW

The introduction in each IB Prepared resource 
provides and in depth explanation on how to utilise 
the book, the subject-specific command terms, and 
an overview of the assessment objectives.

There are an abundance 
of assessment questions 
and sample student 
answers with advice on 
how to best approach 
the questions to ensure 
learners understand 
assessment requirements 
and avoid common errors.

Annotated student 
answers provide 
students with practice 
opportunities and 
useful feedback.

Correct answers in the 
sample student response 
are highlighted in green 
and incorrect or incomplete 
answers are highlighted in 
red. Positive or negative 
feedback on the student’s 
response is given in the 
green and red pull out boxes.

These examiners’ comments 
will help students 
understand how marks may 
be scored or missed.

Accordingly, the choice of acculturation strategy pre-determines the 

outcome of globalization. If assimilation dominates, globalization 

will lead to a homogeneous global culture, and local cultural values 

will be gradually lost. If integration dominates, the outcome of 

globalization will be a well-connected society that at the same 

time preserves the cultural uniqueness of its constituent groups 

(glocalization). If separation dominates, non-dominant groups will 

start reactionary movements and reject the influences of the global 

culture (anti-globalist movements). Finally, if marginalization 

dominates, local cultures will be destroyed but no culture will be 

created to replace them, effectively resulting in a cultureless society.

To figure out which of the four outcomes is most likely, and what 

factors contribute to the selection of acculturation strategies, is 

a research task. What makes it difficult is the complex nature 

of social development: if we observe a certain culture over a period 

of time and observe changes, there are multiple explanations 

that may be consistent with these changes, the influence of 

globalization being only one of such possible explanations. 

Researchers have to make certain inferences based on the 

explanations that seem most likely in the given context.

An example of such research is Adams (2003): a longitudinal 

correlational study that looked at the convergence of cultural 

values between Canada and the USA. The rationale behind 

this study is that the USA is the dominant culture and 

Canada is the non-dominant one. Culturally the USA exerts 

a huge influence on Canada. For example, most of the films 

shown in Canada are American films. With the course of 

time, as economic and other relations between the two countries 

become stronger, such influences grow. If the predominant 

acculturation strategy used by Canadians is assimilation, one 

may expect the values of the average Canadian to become similar 

to the values of the average American over time.

Researchers used a survey consisting of 86 value statements, 

administered to representative samples in both countries. The 

total number of participants exceeded 14,000. The surveys were 

administered at three points of time: in 1992, 1996 and 2000. 

Results of the study went contrary to predictions (based on 

the assumption that assimilation would be the predominant 

acculturation strategy). The cultural value profiles of the two 

 ▲  Berry’s theoretical model 
is made relevant to the concept 
of globalization. Some critical 
thinking is demonstrated through 
the application of Berry’s model 
of acculturation strategies to 
globalization.

 ▲  A relevant research study 
is considered and its link to 
the theoretical model is clearly 
explained. Some critical thinking 
is shown through explaining the 
rationale behind the study and the 
leap from empirical findings to 
theoretical conclusions. 

  An element of critical 
thinking is presented here through 
reflecting on the difficulties of 
globalization research, but this 
could be further developed.
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4 SOCIOCUlTURAl AppROACH TO bEHAvIOUR

This response could have achieved 17/22 marks.

Focus on the question: 2/2. The answer clearly explains the problem/
issue raised in the question.

Knowledge and understanding: 5/6. The response demonstrates relevant 
knowledge and understanding. The theory and research included in 
the response are carefully linked to the key concept (globalization) as 
well as the idea of the interaction between local and global influences. 
Psychological terminology is used appropriately. However, the response 
could be more detailed and use more supporting research.

Use of research to support answer: 5/6. Relevant psychological 
research is used in support of the response and is thoroughly explained. 
Selected research is relevant to the central argument of the essay, 
but further research could be used to develop the argument more. 
Psychological research is well presented; research studies are clearly 
described and used to address different issues. 

Critical thinking: 3/6. The response contains critical thinking but 
lacks development. Evaluation or discussion of most relevant areas 
is attempted but is not well developed. The focus in the essay is on 
“explanation” rather than “discussion”.

Clarity and organization: 2/2. The answer demonstrates organization 
and clarity throughout.

countries (based on the 86 value statements) did not become 

more similar over time. In fact, some of the values became more 

different. For example, one of the statements on the survey was, 

“The father of the family must be master of his own house.” In 

1992, this statement was endorsed by 26% of Canadians and 42% 

of Americans. This changed by 2000: the statement was endorsed 

by 18% of Canadians and 49% of Americans. So it looks like the 

initially existing differences became more pronounced, as if the 

two cultures were emphasizing their uniqueness. 

Of course the study should be considered with an element of 

skepticism. It was correlational, so cause and effect cannot be 

reliably established. Although the number of participants was 

quite large, researchers wanted to generalize to whole nations, 

and for that even 14,000 participants may not be enough. The 

time span of the study was not large enough to capture long-

term changes in cultural values.

However, the study does support Berry’s model of globalization 

(and acculturation) in that assimilation of values is not 

the only possible strategy and not the only possible outcome 

of globalization. Local influences play a major role as well, 

sometimes creating the situation where local cultural values 

are actually strengthened and reinforced in the process of 

globalization.

 ▲  The study is linked back to 
the problem/issue raised in the 
question.

 ▼  Evaluation of research 
could be further developed. 
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Aims of the chapter
This chapter will:

• help you understand the roles and functions of 
the learner portfolio in this course and beyond

• offer you insight into how to develop the skills 
necessary for success in the assessments in your 
learner portfolio

• invite you to practise and apply these skills in 
your own learner portfolio.

LEARNER PORTFOLIO3

How your learner portfolio can help you succeed in this 
course and in the assessment
The learner portfolio is the backbone of the Literature A course. It 
serves as a running transcript of your thinking and writing process 
on all levels throughout the course: holistic (that is, considered as 
a whole, rather than as separate parts), mechanical (or relatively 
automatic), conceptual, critical, and creative. Whatever form your 
portfolio may take (digital/shared Google doc, hard copy, or a 
combination), it is a means of tracking your progress and providing 
ready evidence of effective learning. Your portfolio also provides an 
efficient way for you and your teacher to spot areas of difficulty and 
gives you resources to:

• identify and improve your thinking, writing, and varied note-
taking skills based on your current project

• identify and develop your areas of interest (such as global issues 
that matter to you personally)

• help you synthesize your ideas and gradually apply them to 
portfolio work that is specifically aimed at the four course 
assessments.

However, the most important benefit of a purposeful and strategic 
approach to the learner portfolio is its service as a continuous link 
among the four principles around which the course is planned:

• variety 

• integration 

• autonomy

• accountability.

The headings for each of the assessment criteria are: 

• Knowledge, understanding, and interpretation (Criterion A)

• Analysis and evaluation (Criterion B)

• Focus and organization (Criterion C)

• Language (Criterion D).

14

The aims are clearly outlined at the 
beginning of each chapter and include an 
overview of what students should know and 
be able to do.

Topic summaries focus on the main points 
of the subunits. They provide the basic 
definitions and cover all the key contents on 
which students may be examined.

Spreads shown from various books in the IB Prepared series

http://www.oxfordsecondary.com/ib-prepared
http://www.oxfordsecondary.com/evaluate-ib
https://global.oup.com/education/secondary/curricula/ib-diploma/discover-ib-prepared/
https://youtu.be/B0plZhzOYpg
https://fdslive.oup.com/www.oup.com/oxed/international/ib/IB_Prepared_Course_Guide.pdf
https://global.oup.com/education/secondary/evaluate/ib/?region=uk#ibprepared
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Approach science critically and creatively
Fully aligned to the MYP curriculum framework, these student-friendly 
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long-term success.
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Practising standard level and higher level listening 
question types
A Identifying true statements
How do I identify true statements?
• There will be between three and five true statements in a single 

assessment.

• There will be an equal number of distractors.

• All statements are based on the audio text. 

Sample audio text A (identifying true statements)
Listen to audio sample 1.

Identify the 3 true statements. 

Write your answers on paper.

Compare your answers to the sample student answers. 

Then, look at the examiner’s comments below and answer the 
questions. 

You can find a transcript of the recording on the support website 
(www.oxfordsecondary.com/ib-prepared-support). 

        Assessment tip

Identifying true statements

• Read the statements and 
make sure you understand 
exactly what each one 
means.

• You will hear the true 
statements in the order they 
appear in the recording.

When identifying true 
statements, remember: 

• Work out the pairs of 
sentences before you start 
listening.

• Then listen carefully for 
the precise information in 
the text which concerns 
the information you are 
examining.

• While listening, decide which 
prompt of the pair is correct.

• Check your answer on the 
second listening.

You will hear an extract from a radio report about the early 
career of a footballer. 

Choose the five true statements. [5 marks] 

A.  Walter Tull was the first black footballer to be born in England.

B. Walter belonged to the first generation of black British footballers.

C. Walter Tull first played football for Clapham.

D. He earned £4 a week in his first season.

E. He first played professional football for Tottenham.

F.  He was playing for Tottenham at the beginning of the  
First World War.

G.  Tull was respected by his superiors for his leadership  
in battle.

H.  Tull was the first black soldier to become a sergeant in the  
British army.

I.  A century after his death, Tull’s achievements were finally  
recognized.

J.  Tull’s troops found his body on the border of France  
or Belgium.

SAMPLE STUDENT ANSWER

B

C

E

H

J
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3 PAPER 2 RECEPTIVE SKILLS: LISTENING 

Ahora vas a escuchar y leer la parte del discurso relevante para 
completar estos espacios en blanco y, a continuación, analizaremos la 
respuesta del alumno.

Director del colegio: “En la asamblea de este lunes 20 de mayo, tenemos 
con nosotros a Martín Vélez, ex alumno de este colegio, que nos hablará 
desde su experiencia, de las ventajas y desventajas de un año sabático 
en el extranjero después de terminar el colegio. Muchas gracias por 
aceptar nuestra invitación, Martín, y es un placer tenerte hoy con nosotros. 
Seguramente será muy útil para todos los alumnos que están en el último 
año de cara a su futuro y que son los que están presentes hoy…

Martín: Buenos días, señor director, profesores, alumnos y todos los que 
se encuentran hoy en esta asamblea que durará 30 minutos. Primero, 
me gustaría comenzar dando las gracias al director, el señor Quevedo, 
por invitarme hoy. Estoy muy contento de volver a mi colegio y poder 
contarles mi propia experiencia sobre lo que supuso mi año sabático.”

RESPUESTA DEL ALUMNO

Vas a escuchar un discurso sobre las ventajas y desventajas de un año sabático.

Completa los espacios en blanco. Usa un máximo de tres palabras por espacio.

Asamblea: Mi año sabático
Fecha: [ –1– ] 

Orador invitado: Martín Vélez, un [ –2– ] del colegio.

Tema: [ –3– ] y desventajas de un año sabático.

Destinada a: los alumnos del [ –4– ]

Duración de la asamblea: [ –5– ]
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5 PRUEBA 2 – COMPRENSIÓN AUDITIVA

Throughout the IB Prepared Languages B resources, 
you will find listening icons which indicate that audio 
clips are available on our free support website: 
www.oxfordsecondary.com/ibprepared-support

These icons provide students with an opportunity 
to practice their receptive skills in preparation for 
paper 2 of the external assessment and for the oral 
assessment in the Internal Assessment.
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PRACTICE EXAM PAPERS

At this point, you will have re-familiarized 
yourself with the content from the topics of 
the IB ESS syllabus. Additionally, you will 
have picked up some key techniques and skills 
to refine your exam approach. It is now time 
to put these skills to the test; in this section 
you will find practice examination papers 1 
and 2 with the same structure as the external 
assessment you will complete at the end of the 
DP course. Additional guidance to these papers 
is available at www.oxfordsecondary.com/ib-
prepared-support

Paper 1: Resource booklet
The scenery of the Killarney area, including 
the National Park, is world-renowned. It is a 
major attraction and the area is one of the most 
visited tourist venues in Ireland. Over a million 
visitors travel to Kerry each year, bringing an 
estimated £160 million to the area. Of these the 
majority visit Killarney, a town with a resident 
population of 14,000 and over 4,000 tourist 
rooms! Under legislation in Ireland, where 
conflict arises between the need for tourism and 
the need for conservation, the protection of the 
natural heritage takes precedence over other 
considerations. 

PRACTICE EXAM PAPERS

Key

Warm ocean current
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Killarney National Park

Arctic circle

Faroe Islands
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winds
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 Figure 1 The location of Ireland and Killarney National Park, 
Ireland

Practice examination questions in the same structure 
as the external assessment are included. Answers can 
be found on the IB Prepared support site.
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PRACTICE EXAM PAPERS

At this point, you will have re-familiarized yourself with the content from the topics of the IB history 
syllabus. Additionally, you will have picked up some key techniques and skills to refine your exam 
approach. It is now time to put these skills to the test. In this section you will find practice examination 
questions from papers 1, 2, and 3. Remember, although there is one question given here for each of paper 
2 and 3, when you write paper 2 you will need to choose two questions each from a different topic; and 
when you write paper 3 you will have to choose any three questions. Additional guidance to these papers is 
available at www.oxfordsecondary.com/ib-prepared-support.

Paper 1
Prescribed subject 3: The move to global war
Read sources A to D and answer questions 1 to 4. The sources and questions relate to Case study 2: German 
and Italian expansion (1933–1940) – Causes of expansion – appeasement.

Source A  Editorial in the Daily Express, a British newspaper (30 September 1938).

Be glad in your hearts. Give thanks to your God. People of Britain, your children are safe. Your husbands 
and your sons will not march to war. Peace is a victory for all mankind. If we must have a victor, let us 
choose Chamberlain. For the Prime Minister’s conquests are mighty and enduring – millions of happy 
homes and hearts relieved of their burden. To him the laurels. And now let us go back to our own affairs.  
We have had enough of those menaces, conjured up from the Continent to confuse us. 

(Note: the phrase “to him the laurels” means to be satisfied with your achievements.)

Source B  Editorial in the The Manchester Guardian, a British newspaper (1 October 1938).

No one in this country who examines carefully the terms under which Hitler’s troops begin their march 
into Czechoslovakia today can feel other than unhappy. Certainly the Czechs will hardly appreciate Mr. 
Chamberlain’s phrase that it is “peace with honour.”

If Germany’s aim were the economic and financial destruction of Czechoslovakia the Munich agreement 
goes far to satisfy her. But, it may be urged, while the Czechs may suffer economically, they have the 
political protection of an international guarantee.

What is it worth? Will Britain and France (and Russia, though, of course, Russia was not even mentioned at 
Munich) come to the aid of an unarmed Czechoslovakia when they would not help her in her strength?

Politically Czechoslovakia is rendered helpless, with all that that means to the balance of forces in Eastern 
Europe, and Hitler will be able to advance again, when he chooses, with greatly increased power.

(Note: the phrase “rendered” means to have caused to become.)

Source C  Richard Overy and Andrew Wheatcroft, British historians, writing in the book The Road to 
War (1989).

In the end the question is not so much whether the Soviet Union really did make military preparations to help 
the Czechs, but whether a firm offer of Soviet help would really have made any difference. For the reality 
was that through the whole crisis Chamberlain was determined to keep the Soviet Union at arm’s length. The 
Soviet offers of pacts, military talks, common fronts were never taken seriously, and in the end Chamberlain 
was instrumental in rejecting any Soviet participation in the Munich conference in which the Czechs were 
formally abandoned. The whole drift of Western strategy was towards accommodation of German demands 
to prepare the way for more rearmament and a negotiated general settlement at a future date. There was 
never a point at which a genuine offer of substantial military help from the Soviet side would have altered this 
strategy, while such an offer held all sorts of dangers if Soviet troops were once allowed to march westwards 

PRACTICE EXAM PAPERS

first order differential equations
Solving a differential equation will involve integration to produce a 
connection between the variables that does not involve derivatives. 
There are three types of differential equations that this course 
investigates: variable separable, homogeneous and first order linear.

Variable separable
In this type of differential equation it is possible to get all the x’s on 
one side of the equation and all the y’s on the other side. Then two 
integrations solve the problem.

Homogeneous

These can be written in the form dy
dx

= f y
x

⎛
⎝⎜

⎞
⎠⎟ . The substitution v = y

x
 is 

always made, then 
dy
dx

 is replaced with v + xdv
dx

 and the equation will 

always be of the variable separable form, and will involve ∫ 1xdx .

Example 5.4.15

Solve the differential equation 
dy
dx

= y2e−x  given that y(1) = 1.  

Give your answer in the form y = y(x)

Solution

dy
dx

= y2e−x ⇒ y−2∫ dy = e−x∫ dx  ⇒−y−1 = −e−x + c  

y(1) = 1⇒−1= −1
e
+ c⇒ c = −1+ 1

e
⇒ 1

y
= e−x + 1− 1

e

y = 1

e−x + 1 − 1
e

Solve the differential equation 
dy
dx

= x
y . Give the answer in the  

form y = y(x). 

The answer above could have achieved 4/5 marks.

SAMPLE STUDENT ANSWER

        Assessment tip

Remember to replace v when 
giving the final solution.  
A test to see if dy

dx
 = g(x, y) is  

homogeneous is to consider 
g(tx, ty). If g(tx, ty) ≡ g(x, y) 
due to the t’s canceling, then 
the differential equation is 
homogeneous. 

The substitution v = y
x

 is not given 

in the formula booklet so should 
be remembered.

Example 5.4.16

Solve 
dy
dx

= y3 + x3

xy2
, for x, y > 0

Solution
dy
dx

= y
x
+ x

y
⎛
⎝⎜

⎞
⎠⎟

2

Let y
x
= v, v + x dv

dx
= v + 1

v2
 

v2∫ dv = ∫ 1
x
dx⇒ v3

3
= lnx + c, 

y3

3x3
= lnx + c⇒ y3 = 3x3(lnx + c)

ydy∫ = xdx⇒
y2

2∫ = x2

2
+ c⇒ y = x + k

 
 ▼ The student was let down by 

poor algebraic manipulation on 
the final step. Answer should be 

y = x2 + k

 ▲ The student separated 
the variables and correctly 
integrated, including the constant 
of integration.

        Assessment tip

Remember the constant of 
integration. There will sometimes 
be conditions given that allow this 
to be found. Do not spend time 
after doing the integrals to make 
y the subject unless the question 
specifically asks you to do so.

Note

If the differential equation only 
involves one variable then you 
must be able to separate the 

variables. For example, dP
dt

= 7P
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5.4 ADDiTiONAL DiffERENTiATiON AND iNTEgRATiON (HL)

Activity 3

As a further activity, let’s consider how long you have been studying literature and considering the problems of 
the discipline. Before your first year in IB you may not have even heard of a Paper 2 question. You may still be a 
little worried about them. The questions below have been adapted from various books designed to teach reading 
to elementary (primary) students. Consider these questions in relation to the passages above or to works you are 
currently studying in school.

1. What is the genre of this story? How can you tell?

2. Who is telling the story? Why does it matter?

3. Why are the characters important to the story?

4. What does this story or character remind you of?

5. What is the problem or conflict in the story?

6. Why did the author choose this setting?

7. How did the author help you to visualize the story or 
the characters? What language was used?

8. What is the main idea of the story?

9. What is the mood/tone of the story?

10.   How does what you know about other stories help 
you to understand this story?

Thinking about these questions, you might notice a few things: these 
questions can help you to read and understand new or unfamiliar 
works (or texts that you would see in Paper 1, for example), these 
questions help you to think about the big problems of literature, and 
finally, you have been considering these questions in relation to literary 
(and non-literary) works since you first began to read.

If Paper 1 is ultimately a ‘reading test’, then Paper 2 is a way of asking 
you how you have grappled with the basic problems of literature 
and what you have discovered about literature since you first began 
considering works in school. But before we go any further with practice 
for Paper 2, we will go over the official guidelines of the assessment as 
well as the criteria so that you have a sense of what is required.

Paper 2: Comparative Essay: the nature of the task
Once again, we will give you both the official guidelines for the task 
as well as some tips and reminders that might give you a better grasp 
of the nature of what is required. We will also provide some sample 
responses so that you can think about the variety of ways that you 
might attempt Paper 2. Further below, we will also give you the official 
marking criteria along with some clarifications.

Details of the assessment

Paper 2 is a 1 hour 45 minute written examination.

Weighting: 35% at Standard Level; 25% at Higher Level

Paper 2 consists of four general questions which require you to write a 
comparative essay using two literary works studied during the course. You 
are required to answer one question only.

Paper 2 is given under exam conditions and you will not be allowed to bring 
the works you are using into the examination room. You are expected to 
compare and contrast two of the works you have studied in relation to the 
question. You should pay attention to the relevance of your argument in 
relation to the question and to the appropriateness of the works chosen to 
address the question. You are expected to make detailed references to the 
works you use, but you are not expected to include quotations from them.

You may not use for Paper 2 a work that you have chosen to use for any 
other assessment such as the Individual Oral or, in the case of higher level 
students, the Higher Level Essay.

        Assessment tip

The exam lasts 1 hour and  
45 minutes which is a long 
time but requires you to budget 
and plan your time effectively. 
First, you will have 5 minutes of 
reading time, without a pen or a 
pencil, before the exam officially 
starts. You should be able to read 
all four questions in this amount 
of time. Once your time starts, 
you can comfortably spend  
15 minutes or so reading, 
thinking, taking notes and 
outlining. Our recommendation 
is to choose your question 
quickly – what strikes you 
as most clear, interesting, or 
applicable? Go with your gut and 
choose a question. You should 
also spend time making sure you 
understand the chosen question. 
Immediately jot down ideas and 
details that you might use in 
your response. If you start to  
get close to 30 minutes, you 
should probably get down to the 
actual writing.
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PAPER 2: COMPARATIVE ESSAY

Assessment tips give advice to help students optimise 
their exam techniques, warning against common 
errors and showing how to approach particular 
questions and command terms.

A whole chapter in each resource is devoted to the 
Internal Assessment.

Your task
The IA in business management is the same for SL and HL students: 
same task and same criteria.  

Your task 

Your IA task is a research project about a real issue or problem facing a 
particular organization, using a conceptual lens: 

• conceptual lens refers to the four key concepts: change, creativity, 
ethics, sustainability. You have to choose one of those concepts 
and write your research project focusing on that concept.

• real issue or problem facing a particular organization means that 
you must choose a real organization and write about an issue they 
currently encounter; it cannot be fictional or hypothetical. You may 
choose any type of organization (see sub-unit 1.2): it could be a 
multinational company, it could be a social enterprise, it could be a 
partnership or a cooperative etc.

You will formulate a research question and select three to five 
Supporting Documents (SD) that will help you answer your research 
question. In your IA, you will use extracts from those SD, citing 
them, analysing them, in order to reach your conclusions. SD are 
typically articles from business news, extracts of a company’s official 
documents, such as their website or their annual report, or publications 
by organizations such as governments or NGOs. You could also decide 
to do primary research, for example to carry out interviews or use 
questionnaires to do surveys and collect data yourself. 

The IA assesses your knowledge and understanding of the course, so 
you will use a range of tools (from the toolkit and/or the units of the 
course) and relevant business management terms and theories. 

The aim of the task is that you engage with a contemporary business 
issue, and with recent authentic business documents. The format 
of the IA task is close to the “essay” format of writing that you are 
familiar with, with an introduction, a main body composed of different 
sections, and a conclusion. 

What the IA is What the IA is not
The opportunity to focus on one concept 
(for example, sustainability or ethics). 

It does not focus on a hypothetical 
business idea or on a business proposal.

The chance to explore one organization 
that interests you (small or large, profit 
making or not!), one that you may know 
already, that you like, or one that  
intrigues you.

It is not a massive undertaking. You are 
expected to spend around 20 hours on 
your IA; this includes the time researching 
your topic, choosing your supporting 
documents, analysing your findings and 
writing up your IA.  
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What the IA is What the IA is not
The opportunity to show your subject 
knowledge, i.e. your ability to use accurate 
terminology (words like stakeholders), 
models (such as the Ansoff matrix) and 
theories (such as motivation theories).

It is not an extended essay: you are not 
expected to go beyond the syllabus.

The chance to do research through 
genuine documents about business 
management – and not documents (or 
websites!) written for students.

It is not about finding out and copying 
ready-made analyses (e.g. a ready-made 
SWOT analysis of a well-known business). 

Frequently Asked Questions

Should I do primary 
research? 

Doing primary research is possible but not compulsory. 
It is a very good way to collect first-hand information, 
for example if you interview a business owner. However, 
primary research has several limits – for example, if you 
carry out a survey, how representative is your sample? To 
what extent can you generalise to the whole population? 

Do I have to include 
finance and calculations 
in my IA? 

There is no requirement to include finance and calculations 
– in the same way, there is no requirement to include 
marketing or human resources. This depends on your 
research question: the tools and theories you use must be 
relevant. If your research question is about ethical aspects 
of recruitment, financial aspects probably won’t be relevant; 
however if your research question is about changes in 
pricing strategies, financial aspects will be relevant.  

How many tools and 
theories should I use?  

There is no requirement about the number of tools and 
theories. Again, it depends on your research question. 
Moreover, the size and length of all the tools vary a lot: if 
you calculate a profit margin, this is one line, but if you 
apply the Ansoff matrix to an organization, this can easily 
take more than one page! 

Do I need appendices? There is no requirement to include appendices. You may 
want to include extra material as an appendix, for example 
if you prepared a full STEEPLE as part of your background 
preparation, but material in an appendix is not taken into 
account to award marks. Many students do not include 
appendices; it is allowed but not necessary.   

What happens if I write 
more than 1800 words? 

Anything above the 1800 words limit is not taken into 
account. For example, if you write 1900 words, the last 
100 words are not considered; if those 100 words are your 
conclusion, your conclusion will not be read (and you will 
score zero for your conclusion!).  

What is the minimum 
word length of the IA?

There is no minimum word length, though if your IA is 
much below the word limit, you may not have sufficiently 
developed all your ideas … and maybe you should then ask 
yourself: what else could I add? You have an allowance of 
1800 words – use it!  

Do I need to state the 
concept in my research 
question?  

The word itself (“ethics” or “sustainability”) does not need 
to be in your research question, but you must indicate it on 
the cover page. 

Where do I start? Should 
I write my research 
question and then search 
for relevant, supporting 
documents, or should 
I collect supporting 
documents before I write 
my question?

It is an organic process: you may need to do both at the 
same time! Once you have chosen your organization and 
your concept, you should do some initial research to see 
what has recently been published on that theme. Your 
findings will help you choose a topic, you may then have a 
first possible research question, but it is not necessarily the 
final one. You may realise that you need better documents 
but as you read more documents, your research question 
could slightly change too. What matters is that you have “a 
fit” between the research question and the documents that 
will help you answer it – this takes time!  

Spreads shown from various books in the IB Prepared series

http://www.oxfordsecondary.com/ib-prepared
http://www.oxfordsecondary.com/myp-science
https://global.oup.com/education/secondary/curricula/myp/science/
https://www.oxfordsecondary.com/ibprepared-support
http://fdslive.oup.com/www.oup.com/oxed/international/ib/CourseStructure_MYP_Science_Sept21_web.pdf
https://global.oup.com/education/secondary/evaluate/ib/#mypsciences


Mathematics
Fully comprehensive and matched  
to the revised MYP framework
Developed directly with the IB, for first teaching in 2020, these comprehensive, 
inquiry-based resources empower students to develop a deep and engaged 
understanding of mathematics.

•	Fully adopt the MYP approach via clear, structured support for all aspects  
of the revised MYP framework and eAssessment 

•	Enable critical exploration of mathematical content, framed within key  
and related concepts and global contexts

•	Promote independent thinking via factual, conceptual and debatable 
questions and ATL features throughout each unit

•	Drive mathematical confidence with extra digital resources embedded in  
each Enhanced Online Student Book with many opportunities for enrichment

Build skills and knowledge through inquiry

MYP Mathematics 4 & 5 Standard Print and Enhanced Online Course Book 

Embed understanding through practice

MYP Mathematics 1 Print and Enhanced Online Course Book 
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Unit review

Key to Unit review question levels:

Level 1–2  Level 3–4  Level 5–6  Level 7–8

1  What are the next two terms in each of the  
following sequences? Explain your reasoning.

 a 5 10 20 40 80 ___ ___

 b 1 6 11 16 21 ___ ___

 c 31 28 31 30 31 ___ ___

 d 96 48 24 12 6 ___ ___

 e 10 20 30 40 50 ___ ___

2  Identify the core of the each pattern.

a 

b 

c 

3  Translate each of the following phrases into a mathematical expression.  
Use whatever letter or symbol you like for the original number.

a 28 divided by a number b A number decreased by 4

c 4 more than a number d 17 times a number

e A number added to 12 f A number multiplied by 13

g 6 less than a number h 3 more than twice a number

4  Translate these mathematical expressions back into words.

a 4x b 
a
63 c y − 15 d 61 + z e 3x + 7

Not all sequences follow 
a mathematical pattern. 
In part c, look carefully 
at the numbers and 
think about what might 
come in groups of 31, 
30, etc. 

   
  c

rit
erion

A
 Launch additional digital resources for the chapter

5  Substitute the given number into each expression to find the value of  
the expression.

a x − 12, when x = 20 b 15 − 3x, when x = 2 c x 4
6
+ , when x = 20

6  Solve each equation.

a x + 25 = 40 b 7x = 56 c m − 10 = 11 d p
8

 = 3

e 9b = 63 f w − 14 = 6 g h + 52 = 61 h z − 19 = 21

i d
10

 = 15 j 12x = 96 k m + 25 = 44 l n
7

 = 7

m g − 15 = 23 n 5y = 55 o a − 71 = 43 p 36 − x = 12

7   a  Draw the next two shapes in the sequence below.  
Explain the pattern in words.

 

b Determine what the 10th term in the sequence would be,  
without drawing it. How do you know?

c Will the number 78 be in this sequence?  
Explain why or why not.

d Write down a rule to find the next term of the sequence  
if you know the one before it.

8  a Draw the next two shapes in the pattern and explain the pattern in words.

 

b Determine what the 20th term in the sequence would be, without drawing it. 
How do you know?

c Will the number 46 be in this sequence? Explain why or why not.

d Write down a rule to find the next term of the sequence if you know  
the one before it.

D     Can approximations ever be exact? Do more representations make  
understanding easier?
Representation is the manner in which something is presented.

Representation in symbols

Maps contain symbols that represent features of the landscape 
or terrain. Which of the symbols below do you recognize? Are 
they ones that are used in places other than maps?

Tropic of Capricorn

Northern

Territory

South

Australia

New South

Wales

Queensland

Victoria

Western

Australia

ACT

Tasmania

Lake Eyre

PAC I F I C

OC E AN

I ND I AN

OC E AN

0 200 400 600 km

N

W E

S

1

2

5

4
3

Bauxite
(aluminium)

Copper

Diamonds

Gold

Iron ore

Lead and zinc

Silver

Mineral resources Energy resources

Coal

Oil

Natural gas

Uranium

Solar power station

Wind power station

Hydro power station

K E Y

Weipa
Gove

Ranger

McArthur River
Merlin

Browns

Blacktip

Toms Gully

Jabiru

Bayu-Udan

Puf�n Challis

Mount Isa

Mammoth

Century

Ernest Henry

Osborne
Cannington

Mt Garnet

Balcooma

Sars�eld
Pajingo

Ipswich

Twin Hills

Broken HillWilpena Pound

Endeavour

CSA Tritton

Hunter

Western
Newcastle
Singleton

Gunnedah

Southern

Northparkes
Cowal Cadia

Bendigo

Ballarat

Queen Victoria Market

Beacons�eld

John Butters

Reece

Gordon

Poatina

La Trobe Valley

Snowy Mountains
Dartmouth

Eildon Kiewa

Henty

Mt Lyell

Savage River
Woolnorth

Rosebery

Stawell
Challicum

Hills

Beverley

Moomba-Gidgealpa
Jackson

Moonie

Leigh Creek

Collie

Darling Range

Paraburdoo Mt Whaleback

Yarrie

Cockatoo Island
Argyle

Ellendale Lajamanu

Yuendumu

Coyote

Granites

Kings Canyon Hermannsburg
Palm Valley

Mereenie
Deepdale

Brockman 2
Paulsens Mt Tom Price

Yandi

West Angelas

TelferNifty

Orebody 29

Plutonic

Magellan

Danot
Lawlers

Sunrise Dam

Super Pit
St Ives

Koolyanobbing
Dongara

Walkaway

Emu Downs

Golden Grove
Tallering Peak

Olympic Dam

Challenger

Middleback Range

Wattle Point
Cathedral Rocks

Mount Millar

Lake Bonney-Canunda

Snowtown

North West Shelf

Bowen Basin

Bass Strait

Global context: 
Globalization  
and sustainability

Exploration:  
Explore different 
ways of measuring 
human-made  
systems

 Launch additional digital resources for this unit.
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1    Being specific

F    What is an approximation?  What is a human-made system?

Statement of inquiry: Key concept:

Representing numbers in different forms 
to simplify them can help understand 
human-made systems.

Form is the understanding that the 
underlying structure and shape of an entity 
is distinguished by its properties.

Estimating 
Using a model can help you calculate reasonable estimates. 

The average human body is about 60% water.

● Modelling your body as a cylinder, calculate an
estimate for the volume of water in your body.

● How could you improve your model to make your estimate
more accurate?

Simplified Chinese
Many traditional characters in the Chinese language are very complex, making the written 
language hard to learn. From 1949, in an effort to increase literacy, simplified Chinese was 
introduced. Simplified Chinese is probably easier to learn, because it has fewer strokes 
per character. Pinyin is the conversion of Chinese characters to a Roman script, based on 
pronunciation.

The table here shows the Pinyin, Simplified and Traditional characters for three nouns and 

three verbs.

An approximation is a quantity or a representation that is nearly, but not exactly, correct. 
Quantity is an amount or number.

C    How does simplifying lead to better results?
Simplification is the process of reducing something to a less complicated form.

English Pinyin Simplified character(s) Traditional character(s)

Mathematics shù xué 数学 數學

To count shù 数 數

To learn xué 学 學

Book shu 书 書

Horse ma 马 馬

To thank xiè 谢 謝

2

Ye
ar

s 
1–

3
Ye

ar
s 

4 
&

 5

Mathematics 1 Mathematics 2 Mathematics 3

Print and 
Enhanced 
Online Course 
Book Pack 
978 019 835625 7
Enhanced Online 
Course Book 
978 019 835620 2

Print and 
Enhanced 
Online Course 
Book Pack 
978 019 835626 4
Enhanced Online 
Course Book 
978 019 835621 9

Print and 
Enhanced 
Online Course 
Book Pack 
978 019 835627 1
Enhanced Online 
Course Book 
978 019 835622 6

Mathematics 4&5 Standard Mathematics 4&5 Extended

Print and Enhanced Online  
Course Book Pack 
978 138 201098 6
Enhanced Online Course Book 
978 138 201102 0

Print and Enhanced Online  
Course Book Pack 
978 138 201091 7
Enhanced Online Course Book 
978 138 201094 8

Sign up for your FREE trial at www.myimaths.com

M
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Find out more: www.oxfordsecondary.com/myp-mathematics22 Find out more: www.oxfordsecondary.com/myp-mathematics 23

 Using the [Oxford] MYP Math book series has been a game changer for our teams to incorporate 
all the aspects of the IB and our IB unit planners. The learning experiences are extremely engaging for 
the students and truly captures the inquiry process. I highly recommend the series. 

Jennifer Burgraff, IB Coordinator Wisconsin USA

https://global.oup.com/education/secondary/curricula/myp/mathematics/
http://www.myimaths.com
http://www.oxfordsecondary.com/myp-mathematics
http://www.oxfordsecondary.com/myp-mathematics
http://fdslive.oup.com/www.oup.com/oxed/international/ib/MYP-Maths-Course-Guide.pdf
https://global.oup.com/education/secondary/evaluate/ib/#mypmaths


Chinese Language Acquisition
Achieve in Secondary Mandarin Chinese
Suitable for MYP Language Acquisition (Phases 1-3) and IB DP Ab Initio 
frameworks, this thematic Student Book is accompanied by a Teacher Pack. 

•	Build and evaluate language skills with clear grammatical explanations, 
glossaries, theme-based activities and assessment tasks

•	Tailor your teaching to the MYP framework with lesson resources, 
differentiation ideas and syllabus-specific support, via the Teacher Pack

English Language Acquisition 
Capable (Phases 3&4)
Build fluency and confidence 
Developed directly with the IB to be fully integrated with the revised MYP  
framework, for first teaching in 2020. This comprehensive resource equips  
learners to acquire and practice essential language skills while developing  
wider conceptual and contextual awareness. 

•	Build the high levels of English fluency central to student success in the  
IB Diploma Programme

•	Connect learning material and objectives with the latest MYP  
curriculum structure

•	Frame English language learning within the context of key and related  
concepts, statements of inquiry, global contexts and approaches to learning

•	Facilitate inquiry-based learning that drives reflection on big picture  
questions as students develop language skills

•	Develop confident language learners with new listening comprehension  
audio clips and accompanying activities embedded in the Enhanced Online  
Student Book

English Language Acquisition 
Proficient (Phases 5&6)
Build the language confidence learners  
need for DP
Developed directly with the IB to be fully integrated with the revised  
MYP Language Acquisition framework, for first teaching in 2020. 
This comprehensive, inquiry-based resource hones the understanding  
and skills needed to confidently progress to the IB Diploma Programme.

•	Build the high levels of English fluency central to student success in the  
IB Diploma Programme

•	Connect learning material and objectives with the latest MYP  
curriculum structure

•	Frame English language learning within the context of key and related concepts, 
statements of inquiry, global contexts and approaches to learning

•	Facilitate inquiry-based learning that drives reflection on big picture questions 
as students develop language skills

•	Develop confident language learners with new listening comprehension  
audio clips and accompanying activities embedded in the Enhanced Online 
Student Book

Gǔǔ Wǔǔ for Secondary Mandarin Chinese
Student Book	 978 019 840832 1
Teacher Pack	 978 019 840835 2

MYP English Language Acquisition Proficient (Phases 5&6)
Print and Enhanced Online Course Book Pack	 978 138 201083 2
Enhanced Online Course Book	 978 138 201087 0

MYP English Language Acquisition Capable (Phases 3&4)
Print and Enhanced Online Course Book Pack	 978 138 201075 7
Enhanced Online Course Book	 978 138 201079 5

Find out more: www.oxfordsecondary.com/myp-language-acquisition24

O R I E N TAT I O N  I N  T I M E  A N D  S PA C E :  Q U E S TS

Summative assessments: 
Orientation in time and space
Statement of inquiry

Statement of inquiry

One of the functions of storytelling is to 
communicate a sense of time and space and 
this can be achieved through word choice.

In these summative assessments you will be assessed on your use of 
the four communication skills you have developed in this chapter: 
Listening, Reading, Speaking and Writing. In each assessment, you 
will also have an opportunity to show your understanding of the 
topic for this chapter, Quests.

• The Listening assessment requires you to respond to a video. It 
assesses your understanding of explicit and implicit information, 
and the conventions and connections in the text.

• The Reading assessment requires you to respond to a multimodal 
text. It assesses your understanding of explicit and implicit 
information, and the conventions and connections in the text.

• The Speaking assessment requires you to respond to a multimodal 
text and the following debatable question. Debatable question 1:  
Does the function of a quest story depend on what the writer 
wants to communicate?

• The Writing assessment requires you to respond to a multimodal 
text and the following debatable question. Debatable question 2: 
Is the way we communicate a story affected by our word choice?

Summative assessment A: Listening
Assessment criterion A: Listening
At the end of the capable level, you will be able to:
i.  identify explicit and implicit information (facts, opinions, 

messages and supporting details)
ii. analyse conventions
iii. analyse connections.

Watch and listen to the following text and then answer the questions.

Onward

https://www.youtube.com/
watch?v=A5Z7QsRGxGo

 Search words: onward 
trailer november 
disney

Answer these questions. 

1. What is the content of the video?
A. A short version of a quest story.
B. A trailer for a film about a quest.
C. A review of a film about a quest. 

2. What does the narrator do during the video?
A. Tells the viewers what to expect from the film.
B. Describes the journey that the seekers will take.
C. Explains where the audience can see the film. 

3. What is the purpose of the final written instruction:  
“Make some magic”?
A. To make the viewers think they are taking part in the quest.
B. To help the viewers understand the plot and the characters.
C. To teach the viewers how to take part in a quest. 

Tick one option for each of the following statements.

Listening activities: notes 
on marking
The listening recordings 
are short. Each recording 
is assessed using two 
activities which are made 
up of eight questions in 
total. 

1. In an MYP 
summative 
assessment, grade 
using the Grading 
criteria given on 
the left. 

2. If using this 
assessment for 
MYP eAssessment 
practice (MYP 5 
only): 16 marks is 
the maximum score 
for the listening 
component of the 
MYP eAssessment. 
Award 2 marks for 
each correct answer. 
This mark scheme 
gives the Listening 
section the same 
weighting as the 
equivalent reading, 
speaking and writing 
assessments in the 
eAssessment.

Additional Listening 
practice for Summative 
assessments 
Click on the icon below 
for further listening 
practice on the topic for 
this chapter. 

 Here you will find both 
an additional video and 
an additional Summative 
listening assessment.

Who says . . . ? The voiceover The older brother The younger brother

4. “Long ago the world was full 
of wonder.”

5. “Dad was a wizard.”

6. “We are going on a quest.”

7. “The expressway is faster.” 

8. “This place may be booby-
trapped.”
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MYP English Capable Print and Enhanced Online Course Book 
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Spanish Language Acquisition 
Capable (Phases 3&4)
Grow and develop sophisticated  
language skills
Developed directly with the IB to be fully integrated with the revised MYP  
Language Acquisition framework for first teaching in 2020. This comprehensive, 
inquiry-based resource hones the understanding and skills needed to 
confidently progress to the IB Diploma Programme.

•	Grow and develop sophisticated language skills and comprehension, preparing 
MYP learners to progress 

•	Fully integrate concept-based learning with an inquiry-based unit structure that 
drives independent thinking 

•	Build interpreting, listening, speaking reading and writing skills framed within 
key and related concepts 

•	Develop sophisticated Language Acquisition skills via new listening 
comprehension audio clips with accompanying activities embedded  
in the Enhanced Online Student Book

•	Connect activities with the MYP assessment criteria, preparing learners  
for summative assessment 

Spanish Language Acquisition 
Emergent (Phases 1&2)
Secure the Spanish language foundations 
central to success
Developed directly with the IB, to be fully integrated with the revised MYP  
Language Acquisition framework, for first teaching in 2020. This comprehensive, 
inquiry-based resource applies key and related concepts to relevant learning  
material, helping you fully deliver the MYP approach.

•	Build a strong foundation of Spanish skills and comprehension, preparing  
MYP learners to progress 

•	Fully integrate concept-based learning with an inquiry-based unit structure  
that drives independent thinking 

•	Build interpreting, listening, speaking reading and writing skills framed within 
key and related concepts 

•	Develop vital Language Acquisition skills via new listening comprehension  
audio clips with accompanying activities embedded in the Enhanced Online 
Student Book

•	Measure progress using updated formative and summative assessment tasks 
that are clearly linked to the new MYP eAssessment criteria

L A  D I V E R S ID A D  GE O GR Á F I C A  Y  C U LT U R A L  D E L  M U N D O  HI S PA N O

12.2  ¿Qué sabes de la geografía  
del mundo hispano?

a. Trabaja en grupos de 3 o 4. ¿Cuántos países 
hispanohablantes conoces? Escribe una lista. Contesta 
también las preguntas siguientes SIN usar la tecnología.

1. ¿En cuántos continentes hay países hispanohablantes?  
¿Cuáles son?

2. ¿Cuántos países hispanohablantes hay?

3. En el año 2050, ¿qué país del mundo va a tener 
probablemente el mayor número de hablantes de español?

b. Luego, compara tu lista con la lista de otros grupos.

c. Finalmente, usa la tecnología para buscar la información y 
chequear tus resultados.

d. ¿Saben ustedes dónde están los países hispanohablantes? 
Miren los mapas y traten de establecer la ubicación de esos 
países.

12.3 Costa Rica, pura vida

 Leemos
a. ¿Qué sabes de Costa Rica? Habla con tus compañeros/-as.

http://www.encostarica.co.cr/

Información sobre Costa Rica
Costa Rica es un país pequeño, pero rico por su 
gente, por su nivel de educación, por su capacidad 
de aprendizaje y por su especialización. Su riqueza 
natural consiste en su fauna, su flora, sus ríos, sus 
playas en ambos océanos (el Atlántico y el Pacífico), 
su tierra y su clima diverso los doce meses del año.

No existen preocupaciones políticas ni sociales 
que mantengan inestable al país. En Costa Rica no hay un ejército. El ejército de Costa 
Rica lo constituyen sus maestros y su gran masa trabajadora, desde un obrero hasta un 
biotecnólogo, todos conviviendo en paz. El pueblo costarricense se caracteriza por su 
legendaria cordialidad y su naturaleza amistosa. La gran mayoría de la población desciende 
de los colonizadores españoles y europeos. 

El idioma oficial es el español, no obstante, un porcentaje creciente de la población habla  
el inglés.

División política

El territorio del país está dividido administrativamente 
en siete provincias: San José, la capital; Alajuela, 
Cartago, Heredia, Guanacaste, Puntarenas y Limón.

Ubicación

Costa Rica tiene una extensión de 51.100 km2. 
Limita al Norte con Nicaragua, al Sur con Panamá, al 
Este y al Oeste con los océanos Atlántico y Pacífico, 
respectivamente. Su costa Atlántica mide 255 kms, 
mientras que el litoral Pacífico se extiende 1.103 kms. 
Ambas costas gozan de una abundancia de playas de 
primera clase y con una vegetación exuberante.

dónde está qué es clima

capital
otra 

información

b. Lee el texto y comprueba.

 Escuchamos
e. Escucha el concurso “El lugar misterioso” y contesta las 

preguntas.

1. ¿Cuántos concursantes participan en el concurso?

2. ¿De qué país son los concursantes?

3. ¿Qué información es verdadera? 

● Se come una sopa sólida.

● El guaraní es la única lengua oficial.

● La bandera es blanca, roja y azul, y tiene dos escudos 
diferentes. 

● El país tiene la mejor carne del mundo.

● La bebida nacional se llama tereré. 

● El país está rodeado un 70% por agua del mar. 

4. ¿De qué país se trata?

● Argentina

● Brasil

● Bolivia

● Paraguay

5. ¿Qué convenciones de un concurso tiene este texto?

6. Relaciona las imágenes con la información del texto. ¿Qué crees 
que representan las imágenes?

Criterio Ai

Criterio Aii

A

B

C

Criterio Aiii

  Contexto global 
Globalización y sustentabilidad

 

 Indagadores

 

 Informados e intruidos
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MYP Spanish Emergent Print and Enhanced Online Course Book MYP Spanish Capable Print and Enhanced Online Course Book 

MYP Spanish Language Acquisition Emergent (Phases 1&2)
Print and Enhanced Online Course Book Pack	 978 138 201106 8 
Enhanced Online Course Book	 978 138 201110 5

MYP Spanish Language Acquisition Capable (Phases 3&4)
Print and Enhanced Online Course Book Pack 	 978 138 201114 3
Enhanced Online Course Book	 978 138 201118 1

Find out more: www.oxfordsecondary.com/myp-language-acquisition26
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PYP Inquiry Hub 
Fully-flexible content aligned to the PYP 
transdisciplinary themes
The Hub offers Interactive Inquiries exploring the PYP themes, a Reflection 
Journal for each grade from K–5 and three Teacher Guides for K–1, 2–3  
and 4–5. 

•	90 Interactive Inquiries exploring the six transdisciplinary themes  

•	Each inquiry includes an eBook, animations, audio and downloadable 
graphic organizers. Plus teacher guidance for each inquiry with 
additional hands-on activities and links to further resources

•	Fully flexible content allowing students to explore in their own way

•	Language has been levelled by grade, with key words explained and 
visuals to support EAL students

•	Carefully curated content offers multiple perspectives

•	Written for the updated PYP curriculum, first teaching 2025

PYP

Primary Years 
Programme

PY
P

NEW

 
PYP Inquiry Hub: Contact your local Educational 
Consultant for more information

Reflection Journals
A springboard into ATL skills and the  
learner profile

•	�Embeds reflection, awareness of self as a learner and  
development of approaches to learning (ATL) skills and  
learner profile attributes

•	�Offers age-appropriate progression through the PYP 
framework and explores the UN Sustainable Development 
Goals

•	Open-ended and flexible – the journals can support any 
inquiry, concept or theme and students can record their 
thinking in their own way, in their own language

•	Supports agency and action offering reflections on how to  
plan, how to persevere through challenge, collaborate and 
achieve goals

•	Levelled language, icons and visuals  
support access for all students

30

31

Draw or write your own attributes in the table.Reflecting on my learner profile

Think about your learner profile. 

What are you good at? 

Do you need help with any of the learner profile attributes?

I am good at these 

learner profile attributes

I need help with these 

learner profile attributes

Share your ideas with a partner. Can you find any connections?

For example:

I need some help 

with being more 

reflective.
I am good at 

thinking about myself 

and our world.

I am good at these 

learner profile attributes

I need help with these 

learner profile attributes
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38

39

Draw yourself reaching your goal!

My goa l

Circle the people who will help you with your goal.

My goal is .....................................................................................................................................................................................................................
.......................................................................................................................................................................................................................................................

.......................................................................................................................................................................................................................................................

.......................................................................................................................................................................................................................................................

Be a thinker. Choose a skill you would like to improve.

Discuss with a partner how you can reach your goal.

When did you 
reach your goal?

For example, you might want to get better at …

My friends
My teacher

Me!
My family

204850_PYP_RJK.indd   39

13/08/24   2:56 PM

A Teacher’s Guide to the PYP
Empower educators with clear and practical advice 

•	�Part 1 offers a wealth of practical advice on the six approaches to teaching

•	Ideas for approaching inquiry, exploring concepts, considering local and global 
contexts, ensuring collaboration, removing barriers and evidencing learning

•	Visuals and examples provide jumping off points for teachers

•	Expert authors who have taught in PYP schools worldwide and now support 
school groups in their PYP journey

•	Part 2 offers teacher guidance on how to use the Interactive Inquiries and 
Reflection Journals flexibly, with additional hands-on tasks, suggested reading 
books and links to external resources

•	Written for the updated PYP curriculum, first teaching 2025

9

1 What is inquiry? 

8

What is inquiry?11
Inquiry mindset

What do you think 

of when you hear 

the word ‘inquiry’?

What does inquiry 

mean to you?

What does inquiry 

mean to your 
students?

Inquiry is the essence of IB PYP. It is what drives units, challenges teachers and 

inspires students. It reshapes traditional practices and asks teachers to place the 

learner at the centre of curriculum design. 

Inquiry learning is part of everything that occurs within a PYP school. It is not limited to specific 

lessons during particular days.

What is inquiry?

Inquiry is really a ‘way of being’ as a teacher – it is about how you think about 

the learning and the relationship between teaching and learning. It is about 

how you see yourself and is at the heart of what you do and why you do it. 

 
Kath Murdoch, 2015

Inquiry is about opening the door to a world of endless learning 

possibilities while inspiring willingness and desire to know more. 

The inquiry practices we use to facilitate this learning can, in time, 

become a core part of who we are.

Where to begin?

It all starts with you being an inquirer! You become a model for your students. You will inquire into 

the learning and into your students. Your goal is to find out about the curiosities that intrigue your 

learners and the wonderings they have; to start discovering what motivates them and what they are 

passionate about. 

As a new year or class begins: 

Personal boxes

Tell the students that they need to create a personal box. Allow for 

some time to think about it in the classroom (they could even draw 

or write their ideas). Show them one that you have put together as 

an example and to model how to talk about the items.

At home, students choose a box where they put inside 3–4 objects 

that are important to them (a book about something they like, a 

toy, a souvenir from the holidays, a t-shirt, a cooking tool …).

In school, the boxes are shared

• gallery style: each student places their box with their objects and a note explaining why each 

object is important to them

• through oral presentation: each student presents their objects orally and states why the 

objects are important to them.

All PYP teachers 
are inquiry 

teachers and 

all subjects in a 

PYP school are 

inquiry based.

Inquiry is not just for units; 

it is a mindset with which 

to approach learning. 

Whenever completing 

a whole class task, 

teachers should include 

themselves within the 

response to offer a model. 

Take photos of the boxes to create book covers and/or a display, and for your own reference. Later 

in the year they can reflect on whether they would still put in the same objects or if any would be 

different and why.

Other strategies to get to know your students 

 1   Speaking with lines.

Take a photo (from the side profile) of each student 

pretending to speak.

Ask the students to stick the photo on the left or right side 

of a horizontal page, making sure they are facing the rest 

of the blank paper.

The students draw different types of lines coming out of 

their mouth that represent something about them (twirly purple line as favourite colour, chocolate 

chip cookies to represent favourite snack, numbers and maths symbols because they like Maths …)

Display their artwork so the learning space reflects who they are (make smaller copies and put them 

above their pegs, decorate a part of the classroom, use the artwork for their portfolio cover…)

 2   Conduct a student survey.

Prepare a few questions for your students to answer. Leave space for them to add any additional  

information they may want to share with you. Ask them about:

• their interests 

• their hobbies

• learner profile attributes

• strengths and weaknesses in school

• something they would like to do or learn in school.

You can even turn some of the information into graphs!

 3   Play ‘Guess Who?’.

Students write a short text about themselves explaining their interests, curiosities, learner profile 

attributes … Remind them not to include their names!

Later you read them out loud and the other students guess who it is.

4  Create a scrapbook.

Students bring a few photos from home (on paper or digitally) 

to create a small scrapbook about themselves. They select or 

take photos with their parents that represent who they are and 

what they like.

• They can create the scrapbook digitally or on paper. 

• They use their photos and add some short texts or 

sentences to explain what the photos say about them.

• The scrapbooks are shared either gallery style or as a 

presentation.

Discovering more about your students helps you to make a 

deeper connection with them. It provides a resource for ongoing 

conversations and gives insight into the classroom learning 

community. Inquiring into your students is something that is 

ongoing throughout the school year, just as your students will 

be inquiring into themselves each time they reflect on their progress and areas to develop. 
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Co-creating success criteria
Co-creating success criteria transfers the responsibility of finding the evidence into the hands of the 
students. We want the students to understand what it takes to succeed in a given task or experience. 
For example, you have made available some Mathematics manipulatives and word problems for 
students to access independently. When introducing the materials, you can co-create with them a 
list of what it will take to complete the experience successfully, such as: • Mark key information in the word problem.• Show how you used the manipulatives to solve the problem (writing or drawing).• Explain why you chose to add or to subtract or both.• Make the answer to the problem clear.• Answer the question: Do you think the result makes sense? Why?Knowing what success entails is essential in order to work towards achieving it. Involving students 

in the process of defining success allows them to bring in what they think is possible. It also allows 
students to accept responsibility for their own routes to success.

Planning point
In the learning goals and success criteria section you are asked to specifically comment on 
how learning goals and success criteria are co-constructed between teachers and students.

Choosing the best options to demonstrate their learning Offering students a range of ways in which to express their learning and understanding means that 
they can each find the way (or ways) that they feel works best for them. Once the goals and success 
criteria are clear, students may be given the choice of how to share their learning.One such strategy that looks to incorporate most of the above points while adding even more choice 
is known by the acronym RAFT. This original language strategy can be applied to any subject and 
allows students to choose which task to perform to demonstrate their learning. For a unit under the theme of Sharing the planet, looking into endangered species and co-existence, 
such assessment could involve:
ROLE AUDIENCE FORMAT TOPICan extinct animal  
or plant

children voice message how you became 
extinct and how it has 
affected othersa scientist science museum model of a habitat 

with labels
why the extinction of 
species is a probleman endangered 

animal or plant
people in general to 
get help

letter how you feel and why 
you do not want to 
become extinctRAFT assessments can have great potential to strengthen the learning during the process of 

creating a task. The more personally relevant and real-life connected, the more motivational for 
both the students and the audience.
Assessment as learning is a highly collaborative approach that sees all who are involved as active 
participants who are responsible to find ways to move the learning forward.Check out: The article ‘A Guide to the R.A.F.T. Writing Strategy Across Content Areas’ by Don Marlett 
at Learning Focused for further details and examples.

Demonstrating ATL skills can be of particular relevance during summative tasks: Self-management skills – states of mind
Resilience: Work through disappointment. 
Self-motivation: Practise positive thinking.

Thinking skills – information transfer
Use memory techniques to develop long term memory.Apply skills and knowledge in unfamiliar situations.Focusing on these skills before, during and after the assessments would offer students valuable time 

to improve and refine their abilities.
Whether formative or summative assessment, each needs to be kept in view as the learning 
continues. Any assessment that is completed and ‘put away’, never to be seen again, loses most if 
not all of its ability to be a tool towards further progress. 
Assessment as learning
Beyond the ideas of formative and summative we can explore this further statement, ‘Assessment 
as learning’. With this phrase in mind, students take the lead and assume greater responsibility for 
their learning. 
In line with the IB’s overarching goal for students to become assessment capable, this way of 
viewing assessment asks for students to actively self-regulate and self-adjust in order to improve 
both their own learning and the learning of those around them. It asks them to be the catalysts for 
their own success. 
Ways to move students towards such a high aspiration include:Co-constructing learning goals and success criteriaThe learning goals within the IB planner ask us to ascertain what it is we want students to know, 

understand and be able to do as a result of the learning. Co-constructing these goals with students could involve: • unpacking the goals with the students• rewriting them into more student friendly language • listing examples of what the evidence to support them being achieved could look like.For example, based on knowledge, understanding and skills listed within the IB PYP Mathematics 
scope and sequence, students will:• know the properties of addition and subtraction•  understand the inverse relationship between addition and subtraction•  be able to use properties and relationships of addition and subtraction to solve problems.

It is important to choose carefully how we present the learning goals to students in order to make meaning from them. In this case, we could start by introducing what we want them to be capable of doing and turn the other goals into questions to inquire into:
If we want to use addition and subtraction to solve problems, what do we need to know? Once you have inquired into the properties of addition and subtraction, you can ask:How are additions and subtraction connected?

How would understanding that help us solve problems?
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Refelection Journals
My Reflection Journal Kindergarten	 978 138 204850 7

My Reflection Journal Grade 1	 978 138 204845 3

My Reflection Journal Grade 2	 978 138 204846 0

My Reflection Journal Grade 3	 978 138 204847 7

My Reflection Journal Grade 4	 978 138 204848 4

My Reflection Journal Grade 5	 978 138 204849 1

Teacher Guides 
A Teacher’s Guide to the PYP Grades K–1 
978 138 204851 4

A Teacher’s Guide to the PYP Grades 2–3 
978 138 204852 1

A Teacher’s Guide to the PYP Grades 4–5 
978 138 204853 8

 

Your PYP Inquiry Hub 
subscription allows you to 

display Interactive Inquiries, 
eBooks, animations and 

graphic organizers in front of 
class or share with students for 

them to access and explore.

There’s plenty more where it came 

Sadly, that isn’t the case. 

with fish, but they’re disappearing. We 

don’t see what happens in the ocean, so it’s easy to forget or ignore the 

– we just want to enjoy our fish! What’s the 

A recent study says that, unless we act quickly, there’ll be no fish in the sea 

there’ll be no fish for dinner! The problem is overfishing.

the sea, and that the environment isn’t damaged during fishing.

–

•

• Saint Mark’s Tower, Venice’s tallest building, is 99 metres (325•
•
•

•

•

•

•

•

•

the bottles, making sure they’re all the same.

–

•
•

•
•
•

Name  ............................................................ Date  ...............................
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General 1

Things we can reduce

Action: How we can reduce

Things we can reuse

Action: How we can reuse

Things we can recycle

Action: How we can recycle

Reduce, reuse, recycleReflect on how your decisions affect our planet.Consider ways you could take action to reduce, reuse and recycle.Graphic organizers 
can be used to record 
thinking, support 
collaboration and 
plan action

Key words are defined throughout 
and connections made to the learner 
profile atrributes

–
–

•

•

•

Additional guiding questions 
provided as audio

Tuning-in panel with 
provocation and 
concept questions

Students click to explore 
content in their own way

AVAILABLE AS EBOOKS ON THE  
PYP INQUIRY HUB AND IN PRINT

http://www.oxfordprimary.com/pyp-inquiry-hub
http://www.oxfordprimary.com/pyp-inquiry-hub
https://global.oup.com/education/content/primary/series/ib-pyp-maths/
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Mathematics
Explore inquiry-based resources
Fully supporting the PYP approach, these inquiry-based resources provide 
comprehensive coverage of the PYP Mathematics scope and sequence.

•	Cover the five strands of mathematics using the PYP methodology  
of constructing, transferring and applying meaning

•	Build knowledge and skills and explore the PYP transdisciplinary themes 
via inquiry-based activities that are rooted in relevant,  
real-life contexts

•	Ensure all learners are supported with guidance on differentiation, 
suggestions for group activities, and pre- and post-assessments for 
every topic
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Facilitating an active, multi-sensory approach, Numicon allows 
learners to explore mathematics using structured imagery, 
apparatus and step-by-step activities.

•	Build learners’ confidence when problem-solving by 
showing how and why they arrived at their answers

•	Develop understanding by applying real-life contexts 
to activities

•	Effectively monitor learners’ progress using flexible  
assessment tools

For more information about Numicon, please visit: 
www.oxfordprimary.com/numicon 

To download a guide that explores how to use Numicon  
to teach the PYP Mathematics scope and sequence,  
visit: www.oxfordprimary.com/pyp

Independent practice

1 Circle the unit you would use to measure the capacity of the items.

a b

c d

2 a Draw an item with 
a bigger capacity.

b Draw an item with 
a smaller capacity.

c Circle the unit 
you would use 
to measure the 
capacity of the 
items you drew.  

71OXFORD UNIVERSITY PRESS
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Nurture independent, confident learners

Oxford Mathematics Primary Years Programme Student Book 1

Guided practice

1 Write the capacity of each jug in cups.

a b

Which of the two 
bowls has the 
bigger capacity? 

  cups   cups

c d

  cups   cups

This bowl has a 
capacity of 4 cups.

This bowl has a 
capacity of 10 cups.

Capacity is how much a container can hold.

70 OXFORD UNIVERSITY PRESS
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Primary MyiMaths is a digital  
maths resource for use in the 
classroom and at home, with  
dedicated support for PYP. 

•	Easily demonstrate concepts  
with hundreds of interactive,  
ready-made lessons 

•	Build fluency through fun  
maths games

•	Save time and track progress with 
auto marking and assessment 
tools

Sign up for your  
FREE 30-day trial at  

www.myimaths.com

http://www.oxfordprimary.com/pyp-mathematics
http://www.oxfordprimary.com/pyp-mathematics
http://www.myimaths.com
https://www.youtube.com/watch?v=FYTBPLl6Kf4&list=PLW-Dpen99Aj54KPK8yXAdEDJSF8qIfto7)
http://fdslive.oup.com/www.oup.com/oxed/international/ib/pyp/PYPMath_COURSE_GUIDE_2018%20final.pdf
https://global.oup.com/education/secondary/evaluate/ib/#pypmaths


Oxford Impact
Our evidence-based resources make it easy for you  
to select those that make the greatest impact.  
Find out more at www.oup.com/oxfordimpact

We’re here to  
help you make a  
difference through... 
Support 
We’re here to help you ensure every student reaches their full potential  
via complete IB syllabus support, accessible professional development 
and a knowledgable team of Educational Consultants. 

Expertise 
We work with experienced IB teachers and educators to ensure Oxford  
IB resources are fully aligned to the latest curriculum and reflect the  
IB’s approach to teaching and learning.

Stronger results 
Our assessment-focused resources consolidate essential exam skills 
and knowledge, building foundations for future success by encouraging 
students to think independently. 

Prices and publication dates are correct at time of publication and are subject to  
change. For the most up-to-date information, visit: www.oxfordsecondary.com/ib

Tax may be added to your purchase. The amount will depend on where you are in  
the world. To find out more, visit: www.oxfordsecondary.com/tax

Visit the
webpage
now!

Find out more on our website:
www.oxfordsecondary.com/ib

Oxford Resources
for IB: Evaluation

Access free online evaluation of our resources, to ensure they suit you and
your students.

Evaluation for all of the following titles and more is available on our website!

We’ve been publishing in cooperation
with the IB for over 18 years!
Each co-published resource is:

Aligned fully with the current IB curriculum
Reviewed by IB subject experts to ensure it is a comprehensive
and accurate match to IB specifications, presents accurate
assessment support and offers high-quality guidance to support
teaching and learning
Approved with the in-cooperation logo for use in IB World Schools

By choosing Oxford’s co-published IB titles with their blended learning
support, you can be assured you have the tools to deliver the IB
curriculum to the highest standard, this year and every year.



It all starts here
Your next steps

Get support from your local Educational Consultant:
http://www.oxfordsecondary.com/contact-us

Evaluate online:
www.oxfordsecondary.com/evaluate

Place an order:

  Tel: +44(0)1536 452620
  Email: schools.orders.uk@oup.com

Based in the US?

  Tel: +1 800 445 9714
  Email: us.k12education@oup.com

Find out more:

  www.oxfordsecondary.com/ib
	 OxfordEducationGlobal
	 OUPSecondary
  OUP Education
  www.youtube.com/OxfordEducation

Oxford IB Resources support:

IB Diploma Programme

IB Middle Years Programme

IB Primary Years Programme
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